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A MESSAGE FOR ARKANSAS FAMILIES OF CHILDREN WITH DISABILITIES
Dear Parents, Guardians, and Other Family Members,

This guide has been written for those of you with children ages 3-21, who have
disabilities and have not yet graduated from high school. Children with disabilities
may receive special education services in Arkansas public schools. This guide will
help you understand the special education process, the importance of your
participation in your child’s education, and if your child is eligible for special
education services, your role in developing your child's Individualized Education
Program (IEP).

This guidebook will help you understand how the special education process is
carried out in Arkansas public schools, including charter schools. If your child
qualifies for special education and attends a private school or is home schooled, call
your local school district for more information on special education services.

When used in the guide, the term parent means a child’s parent or a person acting
in that role. The parent may be the biological or adoptive parent, a foster parent, a
legal guardian, a person acting in the place of the parent such as a grandparent, a
surrogate parent, or the child who is 18 or older. A legal guardian is a person
appointed through court procedures. A surrogate parent is a person appointed by
the school through special education procedures to represent the child in decisions
involving special education services.

Important terms are listed and defined at the beginning of each section of the
guide. Terms are listed in the order they first appear the section. So that you can
use each section as you need it, important terms are repeated at the beginning of
multiple sections. An alphabetical list of terms and definitions is found in the
glossary at the end of the guide. Links to additional resources are located after the
glossary.

Parents and families are essential partners in shaping the services and outcomes in
their children’s education and lives, and we hope this guide is helpful to you.

Sincerely,
The Arkansas Department of Education (ADE) Special Education Staff

ARKANSAS
DEPARTMENT
OF EDUCATION
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Does My Child Need Special Education?

Terms used in this section, in order of first use

Parent means a child’s parent or a person acting in that role. The parent may
be the biological or adoptive parent, a foster parent, a legal guardian, a person
acting in the place of the parent such as a grandparent, a surrogate parent, or
the child who is 18 or older.

Evaluation refers to the data gathering process in which procedures are used
selectively with an individual child to determine special education eligibility or
programming. It does not include basic tests administered or procedures used
with all children in a school, grade, or class.

Appropriate is suitable or fitting. IDEA specifies the procedures for determining
the appropriate education for an individual child. Evaluations are done to identify
your child’s needs. From those needs, the IEP team will determine the
appropriate educational services so your child can make meaningful educational
progress.

Related services are any specially designed services that enable a child to
benefit from special education instruction. Some examples include psychological
services, assistive technology, interpretive services, occupational therapy,
physical therapy, audiology, and mobility training.

IDEA is the acronym for the Individuals with Disabilities Education Act. This is
the federal law that guarantees the rights of children with disabilities to a free
appropriate public education.

A parent, other family member, teacher, or other individual who is worried about a child’s
development, academic progress, or behavioral needs, and concerned a child may have a
need for special education services, can make a referral for a special education
evaluation. Parents in Arkansas can begin the referral process by talking with school
staff such as: a principal, counselor, or teacher, who will complete a “Special Education
Referral.” When making a referral, you may choose to talk about your concerns while a
staff member writes what you say on the form. Following is the first page of the referral:

AMUOUST JUTT

Special Education Referral

Name: | IDs: Date of Birth:

Age: Grade: | school/Site:

Name of Person(s) Referring Child: Date of Referral:

Name and Address of Parent/Guardian: Interpreter Needed?
~ Yes " No

MNative Language/Mode of C-ommumcahon of Child:

L "] English [7] Other (specify):
Native Language/Mode of Communication of Parent: - e packy | Page 3

[] English [] Other (specify): [

Parent's Phone Number:




Desaribe academic/developmental and/or behavioral performance that prompted referral:

Describe the child's strengths:

Summarize and for attach any additional information that would assist in determining the nature of the child’s
developmental/learning problems (pre-referral data/early intervening services including, but not limited to, response
to intervention data; screening inventories; intervention services; home or classroom behavior checklists; existing
medical, social. developmental /educational data; and/or samples of the child's work):

Has the student repeated a grade? . Yes (" No Days at this Iyea
If yes, which grade? | [Has the student been smpe-nd-ed or expeledtlvs school year?
" Yes ( No

If yes, how many days?

Has the student previously been referred for a Special Education evaluation? ~Yes (~ No

If yes, provide information, if available: [

For District Staff Only:

Date of vision screening [

Date of hearing screening [

Public Agency OmmUDwgfm Receiving Referral: | Date Received:

The written referral starts timelines for a meeting that must happen within 21 days
after the referral is received by district staff. The school must schedule a referral
conference with you, the parent, within seven days of the school’s receipt of the “Special
Education Referral.”

The referral conference is a team meeting which includes the parent, the principal or a
district representative, and one teacher directly involved in the education of the child.
Others may attend as necessary. Team members review the data and concerns about
your child then use the data to decide if an evaluation is appropriate to determine if
your child is eligible for special education and related services under the IDEA.
Conference decisions are noted on the “Referral Conference Decision” page of the referral.

If the team decides that your child needs an evaluation, you will be asked to give written
consent for the evaluation. Your written consent begins the process and timeline for the
evaluation. If you choose not to provide written consent, your child will not be evaluated.
You will receive a copy of Your Rights Under the IDEA and a “Notice of Action.” Your
Rights Under the IDEA describes special education procedures and regulations to ensure
students receive services in a timely manner. The “Notice of Action” outlines what decision
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Mame: | 1D#: |

Referral Conference Decision

Referral Conference Decision Date: |

[ ] Comprehensive Evaluation
[] Specialized Evaluation
[T] Other (specify): |

[] No Evaluation Needed

Referral Committee Member List

Parent(s)

Teacher

Principal or Designee

Other:

Signature of Public Agency Representative:

Parent Rights Under IDEA
-https://arksped.k12.ar.us/rules regs 08/RevisionstoRulesandRegulationJuly2010/YOUR%20RIGHTS%
20UNDER%:20THE%20IDEA.pdf

- https://arksped.k12.ar.us/rules regs 08/RevisionstoRulesandRegulationJuly2010/Spanish/Your%20Rights%

20Under%20the%20IDEA%20-%6:205panish.pdf (Spanish version)
[ ] Rights were presented
Method of provision:

[] In person
[ By Mail
[ E-mail

was proposed, why it was
proposed, the data used to
make the evaluation decision,
other options considered, and
other factors that may be
related to the decision. If it is
determined your child needs an
evaluation and you agree, you
will sign consent for evaluation
on the “Notice of Action.” If the
team decides not to evaluate
your child for special education
and related services, you do not
sign consent, and your child will
not be evaluated. More
information and a picture of the
“Notice of Action” is included in
a later section of the guide.
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Evaluation

Terms used in this section, in order of first use

Evaluation refers to the data gathering process in which procedures are used
selectively with an individual child to determine special education eligibility or
programming. It does not include basic tests administered or procedures used
with all children in a school, grade, or class.

IDEA is the acronym for the Individuals with Disabilities Education Act. This is
the federal law that guarantees the rights of children with disabilities to a free
appropriate public education.

General education curriculum or grade-level curriculum refers to the
curriculum that the school uses to teach all children in the school district,
including children who have disabilities. The curriculum includes lessons,
materials, and activities routinely used by the general population of children in
the school and is aligned with state grade-level academic standards. The U.S.
Department of Education defines general education curriculum as curriculum that
is based on a State’s academic content standards for the grade in which a child is
enrolled and includes instruction and supports that will prepare the child for
success in college and careers.

Parent means a child’s parent or a person acting in that role. The parent may
be the biological or adoptive parent, a foster parent, a legal guardian, a person
acting in the place of the parent such as a grandparent, a surrogate parent, or
the child who is 18 or older.

EP is the acronym for Individualized Education Program. It is the written plan that
guides your child’s special education services.

After you sign consent for evaluation, the district has 60 calendar days to complete the
evaluation, which is done at no cost to you. Within 30 calendar days after the evaluation
is complete, the district will meet with you to review the results in an evaluation
programming conference. The team will determine if your child has a disability, as defined
in IDEA, and if there is a need for specialized instruction. There are times when a child
may have a disability, but does not need specialized instruction to have access to and
make progress in the general education curriculum. Regardless of the decision made
in the meeting, as the parent, you will be a member of the team and receive a written
copy of your child’s evaluation report.

Evaluation/Programming Conference Decision Form/Notice of Decision

Name: ID#: Date of Birth:
Age: | Grade: School/Site:

Date of Last Evaluation Component (for current evaluation):

Date of Decislon:
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I. Determination of Disability (check one):

[ Evaluation data does not substantiate the existence of a disability consistent with state and federal regulations implementing IDEA.
[7] Evaluation data substantiate the existence of a disability consistent with state and federal regulations implementing IDEA.

Eligibility Category: =

There is an adverse affect on the child’s educational performance, and the child is in need of special education and related services.

The determinant factor is not due to:
. lack of appropriate instruction in reading (including the essential components of reading);
. lack of appropriate instruction in math; or
. Limited English Proficiency.

I. Describe the Child's Educational Needs:

—

Excusal(s):  yes " No Is excused member's area of curriculum being discussed? |
(" Yes, written i was provided
If yes, Team Member(s) Excused: u— -
Parental Agreement to Excusal:
C Yes " No Initials
Team Participation Signatures

Parent(s)

Special Education Teacher

General Education Teacher

Local Education Agency Representative

Individual to Interpret Instructional Implications of

Evaluation Results
Other:

Evaluation Report and Evaluation Programming Conference;

Date provided to parent:

[[] Inperson

[ By Mail

[ E-mail

In Arkansas, a child may be found eligible to receive special education services under the
following 13 areas of disability:

e autism,

e deaf-blindness,

e hearing impairment including deafness,
e emotional disturbance (ages 5-21 only),
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e intellectual disability (ages 5-21 only),

e multiple disabilities,

e non-categorical (ages 3-5 only),

e orthopedic impairment,

e other health impairment,

e specific learning disability (ages 5-21 only),
e speech or language impairment,

e traumatic brain injury, and

e visual impairment.

When your child has a disability under IDEA and needs
specialized instruction, the team develops an
Individualized Education Program (IEP). The IEP cannot
be implemented without your written consent for initial
placement given on a “Notice of Action.”

What is an IEP?

Terms used in this section, in order of first use

IEP is the acronym for Individualized Education Program. It is the written plan that
guides your child’s special education services.

Related services are any specially designed services that enable a child to
benefit from special education instruction. Some examples include psychological
services, assistive technology, interpretive services, occupational therapy,
physical therapy, audiology, and mobility training.

General education curriculum or grade-level curriculum refers to the
curriculum that the school uses to teach all children in the school district,
including children who have disabilities. The curriculum includes lessons,
materials, and activities routinely used by the general population of children in
the school and is aligned with state grade-level academic standards. The U.S.
Department of Education defines general education curriculum as curriculum that
is based on a State’s academic content standards for the grade in which a child is
enrolled and includes instruction and supports that will prepare the child for
success in college and careers.

The IEP is a legal document outlining the special education and related services that
your child will get from the school at no cost to you. Services are based on information
gathered through state and district assessments and other data, such as information
about your child’s social, emotional, and communication needs. The IEP is designed to
address your child’s strengths and needs and ensure your child has the services and
supports needed in order to access and progress in the general education curriculum.
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The initial IEP must be developed within 30 days of your child’s eligibility determination
for special education. An annual meeting must be conducted within one year of the last
IEP development date. The IEP must also be written so that the plan is in effect by the
beginning of each school year, if not before. An IEP meeting can be held anytime to
address concerns that arise.

Families Need to Know

According to IDEA, “the term individualized education
program or IEP means a written statement for a child with
a disability that is developed, reviewed, and revised in a
meeting in accordance with” federal and state laws,
regulations, and rules.

34 CFR 300.320

How Can FAMILIES Participate in
Developing IEPs?

Terms used in this section, in order of first use

IEP is the acronym for Individualized Education Program. It is the written plan that
guides your child’s special education services.

Parent means a child’s parent or a person acting in that role. The parent may

be the biological or adoptive parent, a foster parent, a legal guardian, a person

acting in the place of the parent such as a grandparent, a surrogate parent, or
the child who is 18 or older.

Appropriate is suitable or fitting. IDEA specifies the procedures for determining
the appropriate education for an individual child. Evaluations are done to identify
your child’s needs. From those needs, the IEP team will determine the
appropriate educational services so your child can make meaningful educational
progress.

The IEP is the cornerstone of the special education process and the key to services your
child receives. Unless it is clearly not feasible to do so, as the parent, you have the right
to receive written information as follows:

e in language that can be understood by the general public, and
e in your native language or another mode of communication you use.
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You know your child’s strengths and needs and should discuss them with the rest of the
IEP team. Each IEP is developed based on the child’s individual needs; therefore, one
child’s IEP should look different from a brother’s or sister’s IEP or even from the same
child’s IEP developed the previous year.

To develop goals that enable your child to become as independent and productive as
possible, you may want to ask yourself:

What long term goals do I have for my child?
What can my child do now?
What do we need to do so my child will gain new skills?

Is this skill an appropriate step toward a productive and independent life for
my child?

There is no blueprint or prescription for an IEP. The IEP team, which includes a parent,
will develop a program that meets individual, specific needs. By understanding your child’s
IEP and taking an active role in developing it, you can help make sure that your child
receives needed services.

Families Need to Khow

The purpose of special education is “to ensure that all children
with disabilities have available to them a free appropriate public
education that emphasizes special education and related
services designed to meet their unique needs and prepare them
for further education, employment, and independent living.”

IDEA, 20 U.S.C. § 1400(d)(1)(A)

IEP Purpose

Terms used in this section, in order of first use

IEP is the acronym for Individualized Education Program. It is the written plan that
guides your child’s special education services.

Parent means a child’s parent or a person acting in that role. The parent may

be the biological or adoptive parent, a foster parent, a legal guardian, a person

acting in the place of the parent such as a grandparent, a surrogate parent, or
the child who is 18 or older.
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Evaluation refers to the data gathering process in which procedures are used
selectively with an individual child to determine special education eligibility or
programming. It does not include basic tests administered or procedures used
with all children in a school, grade, or class.

Initial IEP

When your child has been evaluated and found to be eligible for special education and
related services, an initial IEP must be developed before services can begin. The school
must make sure that this first IEP meeting is held within 30 calendar days after your child
has been found eligible for special education services.

Annual IEP

Every child’s IEP must be reviewed on an annual basis. Within a calendar year of the
previously developed IEP, the IEP team must meet, review and update information, and
develop new goals. The annual IEP is commonly known as the annual review. Some
districts hold annual review meetings in the spring semester while others hold
“anniversary IEP” meetings based on the date the IEP was originally put into place.
Annual reviews can be held earlier than the anniversary date, but not later. You must
receive a copy of your child’s annual IEP.

Amended IEP

Anytime a parent, another IEP team member, school staff, or the child has a concern
about progress, the child’s needs, or other issues that may affect the child’s progress on
the IEP, an IEP meeting may be held. A child may have more than one IEP meeting per
year if needed. The parent may consent to make minor IEP changes without a meeting.
Changes to the IEP are called amendments.

/16

Amendments are made to an initial or annual "
IEP and do not change the anniversary

date of the annual IEP. All IEP team members
and district personnel responsible for
implementing the IEP must be notified of any
amendment made to the IEP. Amendments
can happen with or without a meeting, but
the parent must consent if an amendment

is made without a meeting. Each time an
amendment is made, you must receive a
copy of your child’s IEP if you request it. It is
a good idea to keep a copy of your child’s
current IEP.

ot
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Temporary IEP

This is an IEP developed as a result of a referral conference when the committee decides
a child requires immediate intervention or diagnostic data. The decision to develop a
temporary IEP is carefully considered because if your child’s evaluation shows that your
child does not have a disability and/or does not need special education services, the
services that were in place under the temporary IEP cease. Your consent is required

for a temporary IEP. A temporary IEP is in place for 60 days while the evaluation is being
completed.

IEP Meeting Topics

Terms used in this section, in order of first use

IEP is the acronym for Individualized Education Program. It is the written plan that
guides your child’s special education services.

General education curriculum or grade-level curriculum refers to the

curriculum that the school uses to teach all children in the school district,

including children who have disabilities. The curriculum includes lessons,

materials, and activities routinely used by the general population of children in

the school and is aligned with state grade-level academic standards. The U.S.
Department of Education defines general education curriculum as curriculum that
is based on a State’s academic content standards for the grade in which a child is

enrolled and includes instruction and supports that will prepare the child for
success in college and careers.

Evaluation refers to the data gathering process in which procedures are used
selectively with an individual child to determine special education eligibility or
programming. It does not include basic tests administered or procedures used
with all children in a school, grade, or class.

Parent means a child’s parent or a person acting in that role. The parent may
be the biological or adoptive parent, a foster parent, a legal guardian, a person
acting in the place of the parent such as a grandparent, a surrogate parent, or
the child who is 18 or older.

IEP discussion topics include the following:

e progress or lack of expected progress toward the special education goals and/or
objectives,

progress or lack of expected progress in the general education curriculum,
new information from evaluations,

information given by the parents, family, or the school staff,

the child’s anticipated needs, and

other matters.
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Progress toward the goals is the overall expectation for children with IEPs. When a child
is not progressing toward meeting goals, the IEP team needs to meet, discuss this lack
of expected progress, and determine what changes to the IEP, if any, are needed.

After the IEP meeting, you may receive a “Notice of Action” which outlines specific
decisions proposed or refused during the meeting. Another section of this guide
discusses and includes a copy of a “Notice of Action.”

The IEP Team

Terms used in this section, in order of first use

IEP is the acronym for Individualized Education Program. It is the written plan that
guides your child’s special education services.

Parent means a child’s parent or a person acting in that role. The parent may

be the biological or adoptive parent, a foster parent, a legal guardian, a person

acting in the place of the parent such as a grandparent, a surrogate parent, or
the child who is 18 or older.

Specially designed instruction is instruction that meets the needs of a child
with a disability who is eligible for special education services. The content,
methodology, and/or the delivery of instruction is adapted, as appropriate, to
address the child’s unique needs, resulting from the disability. Specially designed
instruction ensures students with disabilities can access the general curriculum
and meet educational standards that apply to all children.

General education curriculum or grade-level curriculum refers to the
curriculum that the school uses to teach all children in the school district,
including children who have disabilities. The curriculum includes lessons,
materials, and activities routinely used by the general population of children in
the school and is aligned with state grade-level academic standards. The U.S.
Department of Education defines general education curriculum as curriculum that
is based on a State’s academic content standards for the grade in which a child is
enrolled and includes instruction and supports that will prepare the child for
success in college and careers.

Evaluation refers to the data gathering process in which procedures are used
selectively with an individual child to determine special education eligibility or
programming. It does not include basic tests administered or procedures used
with all children in a school, grade, or class.

Related services are any specially designed services that enable a child to
benefit from special education instruction. Some examples include psychological
services, assistive technology, interpretive services, occupational therapy,
physical therapy, audiology, and mobility training.
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Transition is the change from high school to your child’s future. The IEP team
begins transition planning when your child is 16 or earlier.

The IEP team members are different from the referral conference team members. Your
child’s IEP team must include the following:

a parent,

at least one of your child’s special education teachers who will be responsible for
implementing the IEP,

at least one of your child’s regular education teachers, if your child participates or
may participate in the regular education environment,

a local education agency (school) representative who is licensed to teach or
supervise specially designed instruction, knows about the general education
curriculum, and knows about the resources of the school district, and

a person who can interpret evaluations and their educational implications.

The educational professionals must attend IEP meetings with the following
two exceptions:

Their areas of curriculum or related services are not being changed or
discussed, and the parent agrees, in writing, that the member need not attend
all or part of the meeting.

Their areas of curriculum or related services are being changed or

discussed; the team member provides written input into the development

of the IEP prior to the meeting; and the parent consents, in writing,
that the member may be excused from all or part of the meeting. When

a team member is excused from an IEP meeting, the excusal is

documented on the front page of the IEP.

[Is excused member's area of curriculum being discussed?

(" Yes, written input was provided. ("~ No

[Excusal(s): ~ves ( No Translation/Interpretation
If yes, Name(s) of Team Member(s) Excused: Needed:
(" Yes
(" No
[Parent Agreement to Excusal: If yes, Specify:
("Yes (" No Initials
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Families Need to Khow

Every IEP team member has important information and
expertise that affects the team’s ability to make informed,
appropriate decisions regarding your child’s special
education program. You should consider carefully whether
you want to excuse a required member of the team from
the meeting.

\

7 \\_\ .\i‘.
3 T, 18

In some situations, IEP team members also may include the following:

e« people you invited or school staff invited due to expertise or knowledge
regarding your child,

e the child, whenever it is appropriate,

« the child by age 16 and thereafter, or younger if appropriate, whenever
transition* is discussed, and

e arepresentative of another agency, if that agency is likely to provide or pay
for some services, such as transition services or mental health services.

* If a transition-age child does not attend the meeting, the school must find other
ways to make sure that the child’s desires and interests are considered.
Arkansas transition planning is discussed in another section of the guide.
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Families Need to Know

e The school must ensure that the IEP team includes all required
members.

« If a required team member is unable to attend and is not
excused by you in writing, the meeting must be
rescheduled.

e Regular education teachers are key team members,
since they are familiar with grade-level and age-level
expectations for all children. They can help decide if
your child needs positive behavior interventions,
supplementary aids and services, or program
modifications in the regular education classroom.

* A team member also may fill the role of school district
representative if the requirements of both roles are met.

¢ Including children in IEP meetings helps them understand
their disabilities and speak up for their educational needs.
Children experience teams working together to help them
be successful.

e You can invite someone with special expertise about your
child, such as a relative, friend, advocate, child care
provider, medical professional, attorney, or someone
knowledgeable about your child’s race, culture, or
disability, to the IEP meeting. It is a good idea to inform
the school if others will attend.

Parent Participation

Terms used in this section, in order of first use

Parent means a child’s parent or a person acting in that role. The parent may
be the biological or adoptive parent, a foster parent, a legal guardian, a person
acting in the place of the parent such as a grandparent, a surrogate parent, or
the child who is 18 or older.

IEP is the acronym for Individualized Education Program. It is the written plan that
guides your child’s special education services.
The school is responsible for making sure that one or both parents are present at

each IEP meeting or are given the opportunity to participate. The school must do
the following:

Page 16



e notify you of the meeting early enough to give you the opportunity to attend (at
least 14 days before the meeting unless you agree to meet sooner),

e schedule the meeting at a time and place mutually agreeable to you and the
school, and

e if you cannot attend an IEP meeting, use other methods to help you participate,
such as individual or conference phone calls, video conferencing, etc.

Each IEP meeting notice must inform you of the following:

¢ the meeting date, time, and location,
e the names and roles of people invited,
e your right to invite others, and

e the purpose of the meeting.

If you cannot attend or participate in the meeting, the school must document how it
tried to involve you, whether through telephone calls, written invitations, or other
agreed upon methods. If you receive notification of a meeting and cannot attend,
contact the schools as soon as possible and propose a different time and/or date so
that you and the district can schedule the meeting at a mutually agreeable time.

The school district must take whatever action is necessary to make sure that you
understand what happens at the IEP meeting. This responsibility includes providing
an interpreter or translator if you use sign language or your primary language is
not English.

IEP Accountability

Terms used in this section, in order of first use

IEP is the acronym for Individualized Education Program. It is the written plan that
guides your child’s special education services.

Related services are any specially designed services that enable a child to

benefit from special education instruction. Some examples include psychological

services, assistive technology, interpretive services, occupational therapy,
physical therapy, audiology, and mobility training.

Service providers are individuals the district hires to provide specific services for
students.

Accommodation refers to a change to teaching or testing that removes barriers
and provides equal access to learning. The learning expectation is to stay the same.
Accommodations do not change what the child is learning. They change how a child
is learning. The end result of the work is equal to that of children without
accommodations. Examples include extended time for project completion, various
types of assistive technology, and seating away from distractions.
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Modifications change the learning expectations for the child. Children who receive
modifications are not expected to learn the same material as their classmates.
Examples include an alternate vocabulary test or focusing only on pre-selected
main points.

The IEP is a written plan stating the specific supports and services for your child. It
includes related services that will be provided and must be designed to enable your
child to progress. The school district must follow the IEP and give your child the services
outlined in it.

Your child will be assigned to a special educator who will work with you to schedule IEP
meetings when needed. This special educator is often known as the case manager. Also,
this special educator will likely be responsible for making sure information in the child’s
folder is given to each of your child’s teachers and service providers (e.g., speech
therapist or occupational therapist). All service providers must be informed of their
specific responsibilities for providing a service, accommodation, modification, or
support for the child or staff.

Development of the IEP
Terms used in this section, in order of first use
IEP is the acronym for Individualized Education Program. It is the written plan that
guides your child’s special education services.
Evaluation refers to the data gathering process in which procedures are used
selectively with an individual child to determine special education eligibility or

programming. It does not include basic tests administered or procedures used
with all children in a school, grade, or class.

Re-evaluation refers to the review of a child’s special education needs. Every
three years after a child is determined to be eligible for special education
services, the IEP team must consider evaluation needs. At that time the team
must decide what, if any, testing is needed for the committee to determine if
the child continues to be eligible for special education services. The team also
decides if information is needed to address the child’s present levels of
performance and or any changes to the child’s special education and related
services are needed for the child to meet their goals. Although required every
three years, a re-evaluation can be requested by the parent or a teacher.

Accommodation refers to a change to teaching or testing that removes barriers
and provides equal access to learning. The learning expectation is to stay the same.
Accommodations do not change what the child is learning. They change how a child
is learning. The end result of the work is equal to that of children without
accommodations. Examples include extended time for project completion, various
types of assistive technology, and seating away from distractions.
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Modifications change the learning expectations for the child. Children who
receive modifications are not expected to learn the same material as their
classmates. Examples include an alternate vocabulary test or focusing only on
pre-selected main points.

Assistive technology refers to any item, piece of
equipment, or product system that is used to increase,
maintain, or improve the functional capabilities of a
child with a disability. The devices include those
purchased commercially or those that are modified or
customized but exclude surgically implanted devices.

When developing your child’s IEP, the team must consider
five areas:

your child’s strengths, //
your concerns about your child’s education,

the results of the most recent evaluation, | ) ‘
academic, developmental, and functional needs, and

special factors.

1. Your Child’s Strengths

Strengths and interests can form the framework on which to build new skills and
behaviors. Your child’s strengths and interests must be discussed by the IEP team and
used as the basis for planning the educational program. Following are two ways
teachers could build on strengths or interests for children with disabilities:

uhwh e

e A child who enjoys helping others can be encouraged to hand in all assignments
and then be rewarded by helping a younger child with an art project.

e Teachers can ask a child who is a good speller to spell words that others find
difficult.

2. Educational Concerns of Families

The IEP team must consider your concerns about your child’s education. Your concerns
may involve goals you want your child to achieve and specific skills that you hope will be
gained. This discussion by the IEP team is an opportunity to reflect on growth over the
last year and areas that you believe should be addressed. Examples include the
following:

e school staff training that you think may be helpful,

e resources and successes that work at home

e skills seen at home,

e your child’s concerns about being bullied,

e your child having few friends,

e your child failing general education math,

e your child saying there is not enough time to move from one class to the next,
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e your child’s risks for dropping out of school,
e social skills, such as how your child gets along with others, and
e behavior concerns that may be limiting your child’s progress.

The IEP team will address concerns if they affect education. An IEP team must consider
parent concerns; however, the team might not include exactly what you request in the
IEP. If a concern is not addressed in the IEP, the “Notice of Action” will explain why the
team did not include it.

3. Results of the Most Recent Evaluation

When developing an IEP, the IEP team will consider the results of your child’s most recent
evaluation, either the initial evaluation or the three-year comprehensive re-evaluation.
More discussion of re-evaluation is included in a later subsection of this guide.

4, Academic, Developmental, and Functional Needs

Additional information for IEP team planning will include the following:

e recent report cards,

e results of state and district-wide assessments,

e progress on current IEP goals, and

e discussion of the effectiveness of current IEP accommodations
and modifications.

The team will consider any new developmental or functional needs, activities of
everyday life, that may have become a concern for your child during the year.

5. Special Factors

The IEP team must consider additional
special factors when children have the
following:

* behavior that negatively affects
their own learning or that of
others,

¢ limited English skills,

e blindness or visual impairment,

¢ communication needs,

» deafness or difficulty hearing,
and/or

e needs for assistive technology
and services.

There is more information on special factors in a later subsection of this guide.
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CONTENT OF IEP

Terms used in this section, in order of first use

IEP is the acronym for Individualized Education Program. It is the written plan that

ool guides your child’s special education services.

Early childhood special education (ECSE) refers to special education services

RCRONME for children ages 3-5 who are not, and have never been, enrolled in kindergarten.

Evaluation refers to the data gathering process in which procedures are used
selectively with an individual child to determine special education eligibility or
programming. It does not include basic tests administered or procedures used
with all children in a school, grade, or class.

Transition is planning the change from high school to your child’s future. The
IEP team begins transition planning before your child is 16 and can begin at a
younger age.

Parent means a child’s parent or a person acting in that role. The parent may
be the biological or adoptive parent, a foster parent, a legal guardian, a person
acting in the place of the parent such as a grandparent, a surrogate parent, or
the child who is 18 or older.

IDEA is the acronym for the Individuals with Disabilities Education Act. This is
the federal law that guarantees the rights of children with disabilities to a free

appropriate public education.

Present Level of Academic Achievement and Functional Performance
(PLAAFP) describes what your child can do at the time the IEP is developed and
the effect of your child’s disability on progress in the general education
curriculum.

General education curriculum or grade-level curriculum refers to the
curriculum that the school uses to teach all children in the school district,
including children who have disabilities. The curriculum includes lessons,
materials, and activities routinely used by the general population of children in
the school and is aligned with state grade-level academic standards. The U.S.
Department of Education defines general education curriculum as curriculum that
is based on a State’s academic content standards for the grade in which a child is
enrolled and includes instruction and supports that will prepare the child for
success in college and careers.

Accommodation refers to a change to teaching or testing that removes barriers
and provides equal access to learning. The learning expectation is to stay the same.
Accommodations do not change what the child is learning. They change how a child
is learning. The end result of the work is equal to that of children without
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accommodations. Examples include extended time for project completion, various
types of assistive technology, and seating away from distractions.

Extended school year (ESY) services provide for an extension of the IEP
from the regular school year in order to allow the child to maintain the
progress achieved during the regular school year. It is not summer school.

Free Appropriate Public Education (FAPE) is the right, guaranteed under IDEA,
for each child with a disability who needs special education and related services to
have an individualized education program (IEP) at public expense.

Related services are any specially designed services that enable a child to
benefit from special education instruction. Some examples include psychological
services, assistive technology, interpretive services, occupational therapy,
physical therapy, audiology, and mobility training.

Supplementary aids and services are any aids, services, and other supports
that are provided in regular education classes or other education-related settings,
including extracurricular and non-academic settings, to enable children with
disabilities to be educated with children who do not have disabilities as much as
possible. Examples include paraprofessional services, large print textbooks, sign
language interpreters, and extra time to complete a project.

Age of majority is the age when a young person is considered to be an adult. In
Arkansas, the age of majority is 18.

Least Restrictive Environment (LRE) is the requirement that children with
disabilities be educated with peers who do not have disabilities to the
maximum extent appropriate for the child.

Assistive technology refers to any item, piece of equipment, or product system
that is used to increase, maintain, or improve the functional capabilities of a child
with a disability. The devices include those purchased commercially or those that
are modified or customized but exclude surgically implanted devices.

Modifications change the learning expectations for the child. Children who
receive modifications are not expected to learn the same material as their
classmates. Examples include an alternate vocabulary test or focusing only on
pre-selected main points.

Paraprofessionals are staff members other than teachers who work directly
with students with disabilities under the direct supervision of a teacher or other
licensed professional and who have received appropriate training pertaining to
the tasks and activities they are asked to perform. Paraprofessionals must meet
state-established qualification standards. IEP teams must weigh the benefit,
such as a child’s personal care and/or safety needs, of a paraprofessional for a
single student with the potential that a paraprofessional may inadvertently
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create dependence rather than independence, limit social interactions with
peers, and create a more restrictive setting for the child.

Educational interpreters facilitate communication by interpreting spoken
language into a visual format, and vice versa, for persons who are deaf or have
a hearing impairment.

Alternate assessments are assessments for children with the most significant
cognitive disabilities. If the child’s IEP team determines it is appropriate, the child
may take an alternate assessment.

Academic standards describe what children must know and be able to do in
each academic content area. Arkansas academic standards are defined in the
Arkansas Curriculum Frameworks. The rigorous academic content standards and
the student learning expectations in the Arkansas Curriculum Frameworks
provide the focus for instruction for each local school district without rigidly
prescribing every element of the local curriculum.

Content of the IEP includes 14 subsections that describe information included in
the IEP.

Page 23



1. General Information

The IEP often includes general information.

REQUIRED FORM
Individualized Education Program (IEP) AUGUST 2017
Name: I ‘ ID#: ‘ ‘ Date of Birth: ‘ ‘
Age: Grade: ,:| School/Site: I ‘
Duration of Services: From: | | To: | |
(Excluding summer months and school holidays unless otherwise indicated)
IEP Type: SCHOOL AGE - No Postsecondary Transition
Purpose of IEP:
[]Annual [] Temporary [] Initial []Amended
Date: ‘ Date: ‘ Date: ‘ ‘ Date: |
Most Recent Evaluation Date (Date of most recent EPC or EDR with no testing): | ‘
Parent Rights Under IDEA: Parent Rights Parent Method of Participation:
https://arksped k12.ar.us/rules regs 08/ Provided: |: In Person
RevisionstoRulesandRegulationJuly2010/YOUR%20RIGHTS%
evisionstoRulesandRegulationJuly D Personally I: Through alternate means
20UNDER%20THE%20IDEA. pdf Presented
https://arksped k12.ar.us/rules regs 08/ D Mail E Parent did not participate

RevisionstoRulesandRegulationJuly2010/Spanish/Your¥20Rights
%20Under%%20the%20IDEA%20-%205panish.pdf (Spanish version)

[] E-Mail

If the IEP does not include the following, you may ask other IEP team members where the

information can be found in your child’s records:

Grade is your child’s grade in school when the IEP is written. For children under
age 5, either pre-kindergarten (pre-K) or early childhood special education

(ECSE) typically is listed. Even if your child changes grades,

the IEP is in effect

for one year from the date it is written, unless it is changed or amended earlier

by the IEP team.

Duration of Services refers to the length of time the child should receive the
services described in the IEP. Depending on when the IEP is written, services

are typically “"From” the date of the IEP meeting or the date school begins the
following year. Services are “"To” the date the IEP will end, usually a year from

the date it is written.

Most Recent Evaluation Date is the date your child’s last comprehensive
evaluation was completed. Evaluation needs must be considered in a formal
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way at least every three years. If the team determines no evaluation is
needed, the most recent evaluation date is the date of the Existing Data
Review/Notice of Decision.

IEP Type refers to one of the following three IEP forms used in Arkansas:

e Early Childhood for children ages 3-5,

e School Age - No Postsecondary Transition for children who are not yet
planning for post-secondary transition,

e Post-secondary Transition for children who are planning for transition -
must be place by age 16.

Purpose and Date of the IEP Meeting shows the type and date of the meeting
as follows:

e Annual is marked and the Date is included under the mark for an annual
review meeting;

e Temporary is marked and the Date is included under the mark for a
temporary IEP. A temporary IEP is used during the initial evaluation process
when a child has significant needs and is only effective for 60 days. A
temporary IEP helps to facilitate the evaluation process.

e Initial is marked and the Date is included under the mark for the child’s first
IEP. The initial IEP sets the annual review timeline.

e Amended is marked and the Date is included under the mark for an
amended IEP when a team meets between annual review meetings to make
changes to the IEP. Your child can have more than one amendment to the
IEP. You may request a meeting to review your child’s needs and discuss
amending the IEP anytime you are concerned about your child’s progress.
Amendments do not change the annual review date.

2. Parent Rights

As the parent, you must be provided a copy of Your Rights Under the IDEA:

e at least annually,

e when your child has an initial evaluation,

e if you file a state complaint or due process hearing,
e when specific disciplinary procedures happen, and
e upon request.

The way you were given a copy of Your Rights Under the IDEA (e.g., in person, mailed) is
written on the IEP.

Parent Method of Participation:

The way you participate in the meeting must be documented on the IEP. You must
be invited to participate in all educational placement decisions for your child. If you
are not able to attend when a placement decision is made, the school must use and
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document other methods, such as individual or conference telephone calls or video
conferencing, to accommodate your schedule.

3. Present Level of Academic Achievement and Functional
Performance (PLAAFP)

The purpose of the Present Level of Academic Achievement and Functional
Performance (PLAAFP) section of the IEP is to describe what your child can do at
the time the IEP is developed and the effect of your child’s disability on progress in the
general education curriculum. The information should be presented with enough
detail to describe your child’s present skill levels and give an overall picture of abilities
and needs.

Following is an image showing the PLAAFP for school-age children who are not yet 16:

Present Level of Academic Achievement and Functional Performance

A statement of the child's present levels of academic achievement and functional performance including:
- Child's strengths and needs (include data used to determine strengths and needs)
- Consider the academic, developmental, and functional needs resulting from the child's
disability, which may require special education, related services, supplementary
aids, supports for personnel, or modifications.

- Effect of the child's disability on his/her involvement and progress in the general education curriculum

- Achievement of annual goals, performance in related service areas, and a description of any significant
lack of progress.

The PLAAFP summarizes your child’s:

e strengths,

e academic needs,

e functional needs,

e achievement of annual goals, and

e performance in related service areas, when applicable.

The PLAAFP also states the effect of your child’s disability:

e on involvement and progress in the general education curriculum, and
e reaching post-secondary goals, when applicable.

One of the key questions for the IEP team to consider is how your child’s disability affects
involvement and progress in the general education curriculum. This section of the
PLAAFP should state your child’s specific needs that directly impact learning and
participation in the general education environment. This helps the team decide what
services and accommodations your child needs.

Clear, specific language is important in the PLAAFP. See the following chart:

Page 26



USING SPECIFIC LANGUAGE

VAGUE SPECIFIC
Is friendly and loves attention Greets peers appropriately for age
Received a math score of 50 Can count to 25

Writes answers to double digit

Can add math problems

Speaks in one or two word

Does not communicate verbally
sentences

Lists five careers of interest and

Knows different careers jobs associated with each career

Correctly reads third grade
materials at 70 words correctly per
minute

Difficulty reading third grade
materials

Follows classroom rules using

Difficulty following classroom rules | .
visual cues

When redirected, becomes angry
Often suspended due to behavior and displays verbal and physical
outbursts

Completes 10% of homework and

Does not complete assignments turns in 25% of class assignments

Writes up to 5 sentence
Writes paragraphs paragraphs with main idea
statements in each paragraph

For children who have transition needs addressed, no later than age 16, the child’s
present level of performance relates to how the child will reach post-secondary
transition goals and transition to adult living. It should indicate how the child’s disability
could affect reaching post-secondary goals. Transition is a topic in another subsection of
this guide.

The following image shows the PLAAFP for children planning for post-secondary
transition (by age 16 - graduation):
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Present Level of Academic ment Functio

A statement of the child's present levels of academic achievement and functional performance including:
- Child's strengths and needs (include data used to determine strengths and needs)

- Consider the academic, developmental, and functional needs resulting from the child's disability, which may
require special education, related services, supplementary aids, supports for personnel, or modifications.

- Consider how the child’s strengths relate to the child’s postsecondary goals.

- Effect of the child's disability on his/her involvement in the generil education curticulum

- Consider how the child's disability will affect the child’s ability to reach his/her postsecondary goals (what the
child will do after high school).

- Achievement of annual goals, performance in related service areas, and a description of any significant lack of progress.

For a preschool-age child, the team must consider how the disability affects the child’s
participation in developmentally appropriate activities.

4

-

f‘ By o ST

-

The early childhood IEP addresses specific needs for children ages 3-5 and addresses how
the child functions in each of three outcome areas: positive social and emotional skills,
acquisition and use of new knowledge, and action taken to meet needs. Following is
PLAAFP for a child with preschool special education services:
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Present Level of Academic Achievement and Functional Performance
A statement of the child's present levels of academic achievement and functional performance including:

- Child's strengths and needs (include data used to determine strengths and needs and most recent IFSP, if appropriate)
- How the disability affects the child's participation in age-appropriate activities
- Consider and describe supports the child needs to access and participate in age-appropriate activities within a
regular early childhood setting with his or her same age peers and/or within the home environment, across
the threa sarly childhood outcome (ECO) areas

- Achievement of annual goals and objectives in all areas (including Related Services), to include a description of any lack of
expected progress toward the annual goals

The team uses the information in the PLAAFP to determine your child’s educational needs
and to develop the rest of the IEP, including accommodations, goals, and services.

Families Need to Khow

* You have important information to share about your child.

* The present level section of the IEP provides a snapshot of your child at
a particular time and place.

* You and school professionals may see your child in different ways.

» It is important that you and your school team have a conversation about
your child’s needs as seen from the school and parent perspectives. Even
when the perspectives are different, instruction will be based on data
supporting the identified needs.

* All of your child’s educational needs described in the present level section
must be addressed in the IEP.

» IEP services are determined by the child’s needs, not by disability category.

« If an initial of three-year re-evaluation has been completed, the school’s
staff must give you a copy of the evaluation report. It contains detailed
information that will be used to develop the present level statement.

* The present level section will include summary statements of your child’s
performance in assessed areas and will be updated each year.
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4. Consideration of Special Factors

The IEP team must review specific circumstances that may or may not apply to your child.
These are referred to as special factors. Factors relevant to your child, if any, will be
indicated and explained on the form titled “Consideration of Special Factors.”

Name: | 1D#: |

Consideration of Special Factors
Check yes or no whether the |EP team considers each special factor to be relevant to this child.
For factors checked yes, explain any services and supports that are needed in the IEP.

(" Yes Ifyes, explain
Language needs as related 1o the |EF for a " No
child who is an English Learmer

" Yes Ifyes, explain

Instruction in Braille if the child is blind or ™ No
f’lsu ally impaired, unless detarminad

inappropriate based on evaluation

ICommunication needs, and for the child who | & Y25 Ifyes, explain

lis deaf or hard of hearing, the language and | (™ No
lcommunication needs and opportunities for
ommunication and instruction in the child's
native language and communication modea

" Yes Ifyes, explain
" No
IAs sistive technology devices and services
™ Yes Ifyes, explain
Positive behavioral interventions and " No
supports and other strategies to addrass
behavior
" Yes Ifyes, explain
Bupplementary aids and services, program ~N
modifications and accommodations and/for ©
Eupports for personnel in general education
lor other education-related settings
" Yes Ifyes, explain
" No

IAre there other factors that need
konsideration?
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5.

Some children with an IEP need services that extend beyond the normal school year.
Such services are referred to as extended school year (ESY) services. The IEP
team must discuss the need for ESY services every year. If services are needed, that

Extended School Year (ESY)

information must be indicated in the IEP.

When making ESY decisions, the IEP team must consider data from the
following areas:

the nature and severity of the child's impairment,

loss of progress, regression, experienced by the child relative to IEP
annual goals and/or short term instructional objectives,
recovery/recoupment time from regression (reasonably, five or more
instructional days for each two-week period of interruption in educational
programming),

your ability to provide the educational structure at home,

child's rate of progress,

child's behavioral concerns,

child's physical concerns,

availability of alternative resources,

ability of the child to interact with nondisabled children/youth,

areas in the child's curriculum which need continuous attention,

child's vocational training needs,

whether the requested service is “extraordinary” for the child's condition,
as opposed to an integral part of a program for those with the child's
condition and

other relevant factors as determined by the IEP team.

Extended School Year (ESY):

[T ESY will be considered at a later date

[C] ESY is not necessary

["] ESY is necessary. (Document services below).

Description of

Goal faais Time/Amount Frequency Location Begin Date End Date
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The school may not limit ESY services to particular disabilities or limit the type,
amount, or duration of those services. An ESY program must be tied to your child’s
need for services, including, but not limited to, the need to maintain self-sufficiency
skills, sometimes called functional skills, the likelihood of significant regression, or the
need of ESY for the provision of a free appropriate public education (FAPE).

ESY services for eligible children with disabilities should not be confused with
traditional summer school or with summer services made available to all children. ESY
services provide a different focus from general summer school programs. ESY services
provide for an extension of the IEP from the regular school year in order to allow the
child to maintain the progress achieved during the regular school year. Related
services such as occupational therapy and physical therapy cannot be the only service
a child receives during ESY. All ESY services documented in your child’s IEP must be
provided at no cost to you.

Families Need to Khow

* The determination of whether your child needs extended school
year services must be documented annually in the IEP.

* Arkansas Department of Education Special Education and
Related Services Regulations, Section 19.00 provides additional
guidance on ESY services.

* ESY must be provided to your child when the IEP team determines
the need for this service. ESY is not the same as summer school.
School districts have the choice of offering summer school to
children. ESY is always an IEP team decision.

6. Statement of Measurable Annual Goals

The IEP will have annual goals that describe what your child is expected to complete by
the anniversary date of the IEP. Short-term objectives or benchmarks may also be
included, but are required only when a child is assessed with an alternative assessment.
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IEP Goals
[] IEP Goals without Objectives

[] IEP Goals with Objectives

Annual Goals provide measurable annual goals, including academic and functional goals to enable the child to be involved in
and make progress in the general education curriculum and to meet other educational needs that result from the disability.

Goal #: Goal Area:

Progress towards the Goal will be measured by : [ ] Curriculum-Based Assessment [ ] Teacher/Text Test

[] Student Conferences [] Portfolios [] Scoring Rubrics [ ] Observation Charts [ | Work Samples

[] Grades [] Checklists [ | Other (specify):

Progress Reports Completed Each Grading/Progress Period, as Scheduled by the District

Date Progress | St Date Progress | St Date | Progress| St Date  |Progress| S5t. Date Progress | 5t

SN NN

e

Key for Status of Goals C = Continued D = Discontinued M = Mastered N = Not Initiated

Annual Goals provide measurable annual goals, including academic and functional goals to enable the child to be involved in
and make progress in the general education curriculum and to meet other educational needs that result from the disability.

Goal #: Goal Area:

Progress towards the Goal will be measured by : [] Curriculum-Based Assessment [ ] Teacher/Text Test

[] Student Conferences [] Portfolios [] Scoring Rubrics ["] Observation Charts [] Work Samples

[] Grades [] Checklists  [] Other (specify):

Progress Reports Completed Each Grading/Progress Period, as Scheduled by the District

Date Progress | St. Date Progress | St Date | Progress| St. Date  |Progress| St Date Progress | 5t

N | N

L]

The goals are based on the needs identified in the PLAAFP. The IEP team will decide

e what skill areas can be addressed through accommodations or other
supplementary aids and services without including an IEP goal,

e which goals are needed to bridge the gap between the child’s current level
of performance and the grade level standards or expected behaviors for
children of the same age, and

e what level of performance should be achieved and how that performance will
be measured.
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Goals may address any area which
affects your child’s learning: academic,
behavioral, functional, social, or other
educational skills that are important for
your child to master. Goals must be
measurable so that the IEP team can
monitor your child’s progress on each
one. The IEP must address all
educational needs that result from your
child’s disability, regardless of the
disability category. Your child’s IEP
must include at least one goal that
addresses areas of need identified in

the PLAAFP.

Goals must be measurable, which means they have the following components:

Behavior or skill to be performed (e.g., an 8-sentence paragraph which includes a
topic sentence and at least three supporting details),

Conditions or supports present to accomplish a goal (e.g., when given a writing
component checklist),

Criteria for evaluating (e.g., 90% accuracy as measured on the quarterly
assignment chart), and

Timeframe for completing goal (e.g., by the end of the current school year).

Following is an example of a measurable annual goal with each component:

By the end of the school year, when given a writing rubric, Lily will write an 8-
sentence paragraph, which includes a topic sentence and at least three
supporting details with a score of 3 or higher in each area outlined in a grading
rubric.

An annual goal may have objectives or benchmarks, or a combination of the two.

IEP Goals with Objectives

Annual Goals: provide measurable annual goals, including academic and functional goals to enable the child to be invalved in
and make progress in the general education curriculum and to meet other educational needs that result from the disability.

T — e |

Date Annual Goal Mastered: [

Objectives: Raguirad for students who take altermate assessments; optional for all other students

1.

2.

3.
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The IEP team will determine the methods that will be used to determine progress on the
goal and progress will be reported to you at least as often as the district’s grading period
(when report cards are sent home).

Families Need to Know

* Your child’s current level of performance must be described in the PLAAFP.

* Each annual goal must be measurable. Your child’s expected mastery level
must be written in the goal statement.

no\\;

* Terms such as “age appropriate,” “increase,” and “grade level” are not
measurable unless the IEP clearly describes what is meant by the terms. This
can be described with a beginning and end point such as “increase from 10
words to 20 words.”

III

* You can suggest goals and ask questions about proposed goals during the IEP
meeting.

* Making adequate progress is the key to an appropriate education.

» IEP progress reports are not the same as classroom report cards. The IEP
reports progress on the IEP goals while report card grades reflect progress in
the curriculum.

» If your child is progressing as planned, the goals and objectives will be
continued until the annual IEP review.

» If your child is not making sufficient progress toward meeting IEP goals,
and/or in general education classes, a team meeting must be held to revise
the IEP. You may request this meeting.

7. Early Childhood Outcomes

If your child is ages 3-5 and receiving early childhood special education (ECSE) services, the
development of the initial IEP will include the determination of outcome ratings. Outcomes
are rated again when your child exits ECSE. Outcomes are rated through a process that
provides a common way for describing how your child compares to other children of the
same age in each of the following three areas:

¢ Positive social emotional skills measure how children interact and play with
their family, other adults, and other children. These skills include following rules
and expressing emotions.
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e Acquisition and use of new knowledge and skills measure how children learn
and use basic language and communication skills. Some activities included in this
area are thinking, reasoning, remembering, counting, understanding vocabulary,

and using imagination.
¢ Taking action to meet needs measures how children gradually become more

independent by learning how to move from place to place, feed themselves, and

take care of basic needs.

The three outcomes focus on what your child can do in everyday activities and routines.

You know you child better than anyone, and information you share during the IEP process
and childhood outcome summary process helps the team develop goals for your child. Tell
the IEP team how your child plays and gets along with others, how your child gets what is

needed, and what your child does when discovering new things.

The childhood outcome summary process provides a rubric, a method of rating,

which is part of the IEP. The IEP team rates your child's level of functioning compared to

peers of the same age. The team uses information from many sources including
assessment tools, parent information, and provider reports. Teams think about how a
child functions in each outcome area, setting, and activity.

Early Childhood Outcomes Entry, Exit, and Progress Ratings

Consider the following items for each Outcome Area for rating determination:

To what extent does this child show age-appropriate functioning, across a variety of settings and

situations, on this outcome?

Has the child shown any new skills or behaviors related to taking appropriate action to meet needs

since the last outcomes summary?

Entry
Date:

Exit
Date:

Outcome Area Entry Annual Annual Exit Progress at
Rating Review Review Rating Exit?
(required) | (optional) | (optional) | (required) | (Required)

A. Positive social — g; g; g; O YES

emotional skills a3 03 03 03 O NO
O4 O4 O4 O4
as as as 0s
06 06 06 06
a7 a7 a7 a7

B. Acquisition and use of 01 o1 o1 — O YES
i 02 02 02 02

new knowledge / skills a1 03 0: 03 O NO
D4 D4 O4 04
0s 0s as 0s
D¢ Os (=} 06
o7 o7 o7 a7

C. Taking action to meet — — . g1 O YES
0z 02 0z 0z

needs 03 03 03 03 O NO
04 04 04 04
os os as os
0s Os Os Os
=] a7 az az
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8. Arkansas Transition Planning

By the time your child turns age 16, the IEP team will begin planning for your child’s
future after high school. The IEP continues to address previously identified needs.
Goals and plans for the future are linked to the following transition areas and included
in the IEP:

e Career/employment,

e post-secondary education and training, and

e when appropriate, independent living, which may include recreation and leisure,
community participation, and home living.

The post-secondary transition process begins with assessment. Transition
assessments will be given every year to collect data on your child’s strengths, needs,
and preferences. Assessment results are the foundation for life goals after high
school. Your input is critical in this assessment stage. The team documents the
assessment tools used to help your child plan.

Post-Secondary Transition Goals and Services
These goals and services are to be in place beginning not later than the first [EP to be in effect when the child turns 16, or younger if
determined appropriate by the IEP Team, and are to be reviewed at least annually and revised as needed.

List age appropriate transition assessments used annually in determining postsecondary
goals and include year administered. For each year, multiple assessments may be listed.

ASSESSMENT Year(s) Provided

The IEP team, including your child, will develop measurable post-secondary goals in the
areas of education, employment, and, when appropriate, independent living. The team will
use observations, assessments, and interviews to set appropriate goals. The post-
secondary transition goals will guide the rest of the IEP because the purpose of special
education is to prepare your child for life after high school. The post-secondary goals are
reviewed and revised annually. Whenever transition will be discussed, your child must be
invited to the IEP meeting.
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1. Postsecondary Career /Employment Goal(s)

1) REQUIRED - Postsecondary Career/Employment Goal(s) (After high school, what kind of work will you do?):

ARer high school

I[Mnﬂmmwﬂ:

Career/Employment Goal Indicated Above:

Responsible Party’s Title

SemesterYear to be
Implemented (e.g. Fall/15)

2. Postsecondary Education/Training Goal(s)

2) REQUIRED -

education/training will be correlated to career /employment goals or independent living skill goals ):

Education/Training Goal(s) (After high school, what additional education and training will you receive? This

After high school (student’s name/T) will
Transition Activities/Services that will help student move toward Semester/Year tobe
Education/ Training Goal Indicated Above: Responsible Party’s Title Implemented (eg. Fall/15)

3. Postsecondary Independent Living Skills/Community Participation Goal(s)

3) wwmmmwgmmﬁ Before establishing a goal. make sure a variety of ILS are
considered. Remember, the activities you include under the goal should be specific to supporting the student’s moving toward living independently.

After high school

{Wsmm'ﬂl: |

Transition Activities,/Services that will help student move toward
Independent Living Skills/Community Participation Goal Indicated
Above:

Responsible Party's Title

|

[

I

l
[ I

l

to live independently.

If there are no areas of deficit. include a statement indicating the student will maintain his or her current skills (as indicated in assessment results)
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The IEP also includes a statement of transition services needed for the child to reach
measurable post-secondary goals. These services may be in the form of activities provided
in different classrooms, within the community, or through a program or service of another
agency. They may also be done at home in partnership with the school. If an agency other
than the school does not provide the transition service as recorded in the IEP, the IEP
team must meet to identify other ways to provide the service.

The IEP team will decide what steps are necessary to help your child work toward post-
secondary goals. The courses of study section of the IEP helps the team plan future
course work so the child can move toward long-term post-secondary goals. The IEP will
document the courses to be taken each year through your child’s exit year, enabling
you, your child, and the IEP team to monitor your child’s progress toward graduation
requirements. If your child’s goals change, the course of study may also change.

Courses of Study

Based on the current goals, provide specific and individualized course of study. Courses must reasonably enable the child to meet
his /her postsecondary goals and be projected through their anticipated exit year. The description may be an individualized list of
courses and for a narrative focusing on specific skills /knowledge to be acquired in a class.

Chi one option bel

[] Narrative Description
[T] List of Courses Description

List of Courses (Complete table below):

Subject Schnnl\'unlj School Year: w|| School Year: * | | School Year: '

English

Elective

|
|
I
I
I
|
et sy |
I
|
|
I
|
|
I

|
I
I
|
|
I
I
|
|
I
I
I
I
|

Narrative of Course Description:

Summary of Performance is an additional piece mandated by IDEA but not part of the IEP. It must be completed during the final year
of the child’s high school education and a copy given to the child.

Projected Graduation ‘l'ear-.l |
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The IEP team will decide if your child needs specialized instruction to work on particular
skills or behaviors to achieve post-secondary goals. If so, measurable annual goals,
which may include objectives, will be developed. (See prior subsection on annual goals.)
An example might be learning to keep a homework schedule for school in order to
successfully earn credits toward graduation so the child can attend post-secondary
training. Another goal could relate to improving a specific skill needed for the child to
live independently.

Families Need to Knhow

* Your child is invited to every IEP meeting in which transition is
discussed.

* When the IEP team looks at the courses of study, ask how the
child is doing in achieving the required number of credits for
graduation.

» It is important to consider all areas of transition to ensure your
child leaves high school with the necessary skills for independent
living and functioning in the community. Transition is critical
because many children with disabilities leave high school lacking
the academic, technical, and social skills necessary to continue in
post-secondary training or the ability to find and maintain
employment.

* Transition services may be provided to children younger than
age 16 if the services will enhance employment or other
educational outcomes.

» IEP team decisions should include input from the student, parents,
and others from the child’s school and community.

 The team must make sure that the child’s desires and interests are
considered. This is why assessments are so important.

* A child who graduates and receives a regular diploma no longer
qualifies for special education services.

» Parent input is very important to the transition process.

e More information is available on the Arkansas Transition
Services website.
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9. Transfer of Rights at Age of Majority

Under IDEA, educational rights transfer to children when they reach the age of
majority, age 18 in Arkansas. At least one year before your child turns 18, the child and
the parent must be informed of the rights that will transfer to the child at the age of
majority. When rights are transferred from you to your child, you will continue to receive
all legally required information such as IEP meeting notices. Your child will assume all
other rights. If legal guardianship of the child is obtained after the child reaches the age
of majority, there is no transfer of rights.

Transfer of Rights: In Arkansas, beginning not later than one year before a child reaches the age of majority under State
aw, age eighteen (18), except for a child with a disability who has been determined to be incompetent under state law, the
child’s IEP must include a statement that the child has been informed of his or her rights under Part B of the Act, if any, that

will transfer to the child on reaching the age of majority, consistent with 34 CFR 300.520 and §9.00 of these regulations.

[T] N/A for this student/IEP

["] Date notification was given:

Initial Date of Transition Plan

Development: Student's Disability:

Dates Plan was Reviewed (must be
reviewed at least annually):

Families Need to Knhow

e As a parent, you will be notified of IEP meetings after your child
turns 18; however, the “Notice of Conference” will be given to you
for informational purposes.

e Children reaching the age of majority may choose to invite their
parents to participate in the IEP process. The children have the right
to invite parents to meetings.

e Children may submit written requests to the school asking that their
parents continue to be invited to meetings.

e Parents continue to have the right to access to their children’s
educational records if the children are claimed as dependents for tax
reporting purposes.

e More information on the age of majority and the transfer of rights
on the Center for Parent Information & Resources website.
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10. Schedule of Services

The IEP outlines the special education, related services, and other supports your
child will have. Specific services and supports are given so that your child can:

e advance toward accomplishing annual goals,
e |earn and participate with other children with and without disabilities,

e participate and make progress in the general education curriculum, and

e participate in extracurricular or nonacademic activities.

Each service should be based on teaching practices that have positive effects on the
educational growth of the child to the extent practical and give clear direction to staff
on how to serve your child. Terms such as “when available” and “if necessary” should

be avoided.

The “Schedule of Services” specifically outlines the special education and related
services to be provided for your child. It specifies subject areas, amount of time,
frequency, and location of the services given.

Schedule of Services

Services
(Schedule of Services)
Special Education Services Time/Amount Frequency Setting
[[] Co-taught services in Number of [ [] Day [] Regular Classroom
[] Indirect Services in Mirwsbes: l:l 2% (] Week [7] Special Ed Classroom
[ Direct instruction in [ 3X "] Month [] Therapy Room
[ Speech/Language services in Hours l:l [J4X [ Quarter [7] Other (specify):
[] Other: Periods: [ sX
- [ &X
Sessions: ] 7x
[]sex
[ 9
Services Summary
Services Summary
Related Services —_— " -
[] None ime/Amount requency tting
Related Service(s): Number of [J1Xx [Jpay ["] Regular Classroom
- Minutes: | ]2 [] Week [ "] Special Ed Classroom
(Please type if a service is not listed) [J3X [ Month ([7] Therapy Room
Mours: | | 14X  [JQuarter |[T] Other (specify):
Periods: I [ sx
=
Sessmﬂs:i ] 7%
[]8x
]9

Page 42



11. Least Restrictive Environment (LRE)

Your child should be educated in the regular classroom with appropriate aids and
supports, referred to as "supplementary aids and services, to the maximum extent
appropriate. The Least Restrictive Environment (LRE) for a child with a disability is an
appropriate program, including any necessary special supports, so that the child is
educated and involved with non-disabled peers as much as possible. When determining
the LRE for a child, a consideration is, if the school the child is attending would be the
school that they would attend if they did not have disabilities. Children should have the
opportunity to participate in extracurricular and nonacademic activities with children who
do not have disabilities.

LRE decisions are made by the IEP team based on your child’s specific needs. The IEP
team must consider the regular education classroom with supplemental aids and
supports before considering removal from that classroom. The IEP must explain the
following:

e the reasons your child will be educated outside the classroom, and
e how much time your child will be educated or participate in activities outside of
the regular education setting.

The explanation will include the nature and severity of the disability and the reasons
your child must be removed from regular education to receive services.

You must be informed about placement alternatives available for your child. The IEP
team will discuss the alternatives and together you will decide which is most
appropriate educational placement to meet your child’s needs in the LRE. The services
must be developed so your child can progress in the general education curriculum.

Families Need to Knhow

“To the maximum extent appropriate, children with disabilities,
including children in public or private institutions or other care
facilities, are educated with children who are not disabled, and . . .
special classes, separate schooling, or other removal of children
with disabilities from the regular educational environment occurs
only if the nature or severity of the disability is such that education
in regular classes with the use of supplementary aids and services
cannot be achieved satisfactorily.”

34 CFR 300.114(a)(2)
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Least Restrictive Environment Considerations

Extent of Participation in General Education

For K-12: The general education environment includes all academic instruction as well as meals, recess, assemblies, field trips, etc.
this child participate 100% of the time with non-disabled peers in the general education environment?
(" Yes

(" No

Indicate the reasons why the IEP team determined that provision of pervices in the general education setting was not appropriate for the
child.
The child's acquisition of academic/developmental skills cannot be addressed through modification/adaptation of
Dﬂuglmralcun'iculum.
[7] Small group instruction is necessary for the child to acquire skills specified in the IEP,

Behavior intervention strategies established in the child's IEP require a degree of structure that cannot be
Dlm;l&mﬂntndlnahrgagmupmnin;.
The child's needs cannot be achieved in the general education environment even when supplemental aides and
D:upponsmpmvided.
[] The child's behavior significantly impedes his or her learning and that of others.
[T] Additional individualized instruction is needed to facilitate learning.
[7] Amore structured environment is needed than can be provided in the general education setting.
Is this placement in the school the child would normally attend if nondisabled? ~vyes " No
If no, is the placement as close as possible to the child'shome? ~ves (" No

If no, explain why the IEP requires other arrangements:

IDEA requires school districts to have a variety of placement settings, called a continuum of

placements, available to meet the individual needs of children.

The continuum of placements for the least restrictive environment (LRE) includes regular classes with indirect service (RG), regular
class B0% or more (RG), regular class 40% to 79% (RR), regular class less than 40% (SC), School-based Day Treatment, Special Day
'School, Residential School, Hospital Program, and Homebound Instruction.

Continuum of Placement: || Regular Class with Indirect Service (RG) ["] Regular Class 80% or more (RG)
[T] Regular Class 40% to 79% (RR) [] Regular Class Less Than 40% (SC)
[7] School-based Day Treatment [] Special Day School
[7] Residential School [7] Hospital Program

["1 Homebound Instruction

Amount of time IN general education setting:
% of time per week
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The LRE decisions for children ages 3-5 are determined using the information in the following
IEP form:

Least Restrictive Environment Considerations

Extent of Participation in General Education

Indicate the reasons why the IEP team determined that provision of services in the general education setting was not appropriate for the
child.

The child's acquisition of academic/developmental skills cannot be addressed through modification/adaptation of the general
" curriculum.

[] Small group instruction is necessary for the child to acquire skills specified in the [EP.
Behavior intervention strategies established in the child's IEP require a degree of structure that cannot be implemented in a large

group setting,
The child’s needs cannot be achieved in the general education/preschool environment even when supplemental aides and

' supports are provided.
[] The child’s behavior significantly impedes his learning and that of others.
["] Additional individualized instruction is needed to facilitate learning,
["] A more structure environment is needed than can be provided in the general education setting,

Is this placement in the school the child would normally attend if nondisabled? ~ Yes (" No
If no, is the placement as close as possible to the child's home? (~ Yes (" No

If no, explain why the [EP requires other arrangements:

The IEP team should think about supports and strategies to help your child succeed in the
general education classroom.

e Assistive technology
supports a child’s learning
(e.g., a communication board
enables a child who is non-
verbal to communicate more
effectively; or a laptop or iPad
can help a child take notes in
class).

¢ Accommodations change how
the child accesses the
curriculum (e.g., seating
away from distractions or
allowing a child to give an oral
response rather than a written
one).
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¢ Moadifications change what the child is required to do to demonstrate mastery in a
course (e.g., an alternate vocabulary test or focusing only on pre-selected main
points).

e Paraprofessionals provide specialized or concentrated assistance for children. A
paraprofessional can be assigned to a classroom or to a specific child.

e Educational interpreters facilitate communication through sign language for a
child who is deaf or hearing impaired.

Families Need to Knhow

Ask yourself, "With this level of support, is it reasonable to expect my
child to achieve the IEP goals and also make meaningful progressin
the general education curriculum?” If the answer is no, discuss your
concerns with the IEP team.

12. Arkansas Educational Assessments

All children enrolled in public school must take statewide and district-wide student
achievement tests at specified times as outlined in the federal Every Student Succeeds
Act (ESSA). Schools are required to include children with disabilities in educational
assessments. The IEP team must discuss your child’s participation in and needed
accommodations on the tests.

The Arkansas Department of Education requires children to take the ACT Aspire or the Dynamic
Learning Maps (DLM) Alternate Assessment based on alternate achievement standards in
English language arts, mathematics, and science. These tests, which meet the assessment
requirements of ESSA, begin in grade 3 and continue through grade 10. For the 2018-2019
school year, students who participate in the alternate assessment will also take the DLM
Alternate Assessment in English language arts and mathematics. Also, any grade 11 student
may take the ACT free of charge.
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Assessment Decision

1. Can the child participate in regular statewide and districtwide required assessments?
CYes (" No
A. Listaccommodations needed (if any) consistent with IEP and general test administration guidelines.
[] None needed
[] Accommodations needed:

2. Ifthe child will participate in the Arkansas Alternate Assessment Program, has the [EP team considered the guidelines for
participation in alternate assessment?

(" Yes (" No

A. Ifthe child will participate in the Arkansas Alternate Assessment Program, provide a statement of why the child
cannot participate in regular assessment.

B. If the child will participate in the online Arkansas Alternate Assessment, list accommodations needed (if any) consistent with

|EP and alternate test administration guidelines.
[] None needed
[7] Accommodations needed: [] Assistive Technology [~ PaperVersion [7] Scribe [7] Sign Language

| understand that my child will be assessed with the statewide alternate assessment based on alternate achievement standards.

Parent Signature:
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Families Need to Khow

e Talk with your child’s IEP team about which state assessments are
required each year for your child.

e The IEP team should consider the guidelines for an alternate
assessment to determine if it is appropriate for your child. If
the alternate assessment is appropriate, you will be asked to
sign a statement on the IEP, indicating your understanding that
the alternate assessment is not the same test as the regular
assessment.

e Arkansas’s accountability assessment program is designed to measure:

o how well students, as a group, are achieving according to the
Arkansas academic standards,

o the proficiency of Arkansas public school graduates, and

o children’s progress, as a group, over time.

Most children take the ACT Aspire. For children with the
most significant cognitive disabilities, the IEP team may
decide that the alternate assessment is appropriate.
Children must meet very specific eligibility criteria to take
the alternate assessment. If the IEP team decides that
your child will take the alternate assessment, you will be
asked to sign the IEP acknowledging that your child is
taking an assessment different from the assessment

' taken by children without disabilities.

Most children take the ACT Aspire. For children with the
most significant cognitive disabilities, the IEP team may
decide that the alternate assessment is appropriate.
Children must meet very specific eligibility criteria to take
the alternate assessment. If the IEP team decides that
your child will take the alternate assessment, you will be
asked to sign the IEP acknowledging that your child is
taking an assessment different from the assessment
taken by children without disabilities.
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Arkansas Alternate Assessment Program

Participation Decision Documentation

To mesat the criteria for the Arkansas Allernate Assessment Program, the studant must meat
AL L paricipation criteria descriplors.

Participation Criteria Participation Criteria

Descriptors

Sowurces of Evidence [check i usead]

1. The student has &

Rewview (of shudent records)

Resulis of Individusl Cognitive

significant cognitive indicates a disability oo mmliple Ability Test
digability disabilites that significantly o Resulls of Adaptive Behawor Skills
impact inelieciual functioning Agsegsment
0 YES and adaptive beehavsor. o Resulls of individual and group
“Adaptive behgwior iz defined 53 adrmanésterad achieverment tests
0O MWD essential for somaone fo bve o Resulis of informal assesaments

i and o o o Resudli= of individual resding
safaly in daily ife. EssEssMEnts
o Resulis of district-wide aliernate
E8sE8sMents

O Resulls of language assessments
including Engli=h leamer {EL)
language assessments if applicabls
Examples of curriculum,
Ingiruconal objecinves and
meateriats nciuding work samples
Presant levels of acadsemic and
functional performances, gosals and
objeciives from the IEFP

Drata froem sceentific ressarch-based
imarsasmtions

Progress maonitoring data
Examples of curriculum,

Ingtrucxonal objechnves., and
meaierists mcluding work samples
froem ot school and

community based nstruction
Teacher collected daia amd
checklislis

FPresent levels of acadamic and
functional performance, goals, amnd
objectives, and post school
outcomeas from the IEF and the

Goals and instrucion listed In o
the IEF for this sbedsnt are
linked o the enrolled grade-lawsd
Arkansas Siabe Conbent o
Standards and addreas
Standards. kmeesdedigpe and skills that are

0 YES sppropriaie and challenging for o

this student
0O MWD o

3. Thea siludent reguires Thee abudent
extensive, direct, (@) requires extensive, repaabed,
oL El e IndissdualiEed iInstruction and
Enesbruection aaed sauappeoat Ehat ks mod of &
substantial supports temporary of ransient neture
o achiewe and o
measuwreable gains in (b uses substamtially adaptad
the grade-and age- meterials and indivdualized o
appropriabe miethods of acoses
curriculurm. information in albemmative

wEYE b Bcquire. maintain,

2. The= siudent =
learning content
lhinked b (dermved
from) the Arkansas
State Condent

0 YES genaralize, demonstrate and Transition Flan for sbedents. age 12
transfer skills across and alder
0 MO acadsemic conbent.

If all responses above are marked YES, the student may participate in tha
Arkansas Alternate Assessment Program.

Accommodations for Assessments

The purpose of statewide testing is to understand how well children are meeting Arkansas
academic standards. Some children with disabilities need accommodations to take these
tests in order to reduce or eliminate the effect of the disability on test performance. The goal
of accommodations is to level the playing field so the child can demonstrate mastery to the
same level as all children.
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The following types of accommodations may be made based on a child’s needs:

Presentation accommodations allow children to obtain information in ways other
than reading standard print. This accommodation includes auditory, multisensory,
tactile (touch), and visual methods. For example, a child who is visually impaired
might have the math script read aloud.

Response accommodations allow children to show what they know in different
ways. For example, a child who is nonverbal may respond to test questions using
an augmentative communication device.

Setting accommodations allow children to take the tests in different settings or
under different conditions. (Although testing in a small group and individual test
administration are allowed for all children, writing it in the IEP is helpful for
school staff.)

Timing and scheduling accommodations give children additional time to complete
the test or change the way the testing time is organized.

Accommodations are determined by the IEP team and written in the IEP. Team
members should:

be knowledgeable about state and district academic standards and assessments,
look at what accommodations increase your child’s access to the general
education curriculum (the subject content that all children are taught),
understand that only accommodations allowed by the testing company

may be allowed on statewide testing, and

consider the accommodations routinely used by your child in daily classroom
instruction and testing.

Testing accommodations should not be introduced for the first time on the day your child
takes the state assessment. Testing accommodations must mirror as closely as possible
the accommodations used daily, unless the accommodation will invalidate the test.

The ACT Aspire Accessibility Manual lists what accommodations are allowed on the ACT.
Districts may submit a “"Special Accommodations Request “asking for accommodations not
listed in the test's accessibility manual. Special requests are reviewed by Arkansas
Department of Education staff to make sure the accommodations will not invalidate test
scores and are not always approved.

Families Need to Know

 Accommodation needs on the statewide assessment are determined
by the student’s IEP team.

« Accommodations needed for the statewide assessment
should be used regularly by the child prior to testing.

» Accommodations the child receives on a regular basis as
listed in the IEP should be considered for accommodations

on statewide assessment. Page 50




13. Parent Survey

Every year you are presented with an opportunity to participate in a satisfaction survey
regarding your child’s special education services. The results from this survey are
collected and reported to the district and state. The IEP will note that you received

this survey.

Parent(s) received Parent Survey.

Parent was provided a copy of the [EP;

(" Yes (" No (" N/A

[InPerson [ 7] ByMal [ E-mail

14. IEP Signatures

All meeting participants are asked to sign the IEP signatures section. Signatures document
participation in the development of the IEP. Signatures do not indicate that participants

agree with all IEP decisions.

Team Participant Signatures

Parent(s)

Special Education Teacher

General Education Teacher

Local Education Agency Representative

Individual to Interpret Instructional Implications of
Evaluation Results

Student

Other
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Notice of Action

Terms used in this section, in order of first use

IEP is the acronym for Individualized Education Program. It is the written plan that
guides your child’s special education services.

Evaluation refers to the data gathering process in which procedures are used
selectively with an individual child to determine special education eligibility or
programming. It does not include basic tests administered or procedures used
with all children in a school, grade, or class.

IDEA is the acronym for the Individuals with Disabilities Education Act. This is
the federal law that guarantees the rights of children with disabilities to a free

appropriate public education.

School districts are required to implement the IEP as soon as possible following the
meeting. The “Notice of Action” should be written and given to you within seven
calendar days before the proposed start of the IEP services or prior to any change in
IEP services.

After most IEP meetings, you will get a copy of the IEP and the “Notice of Action,” which
describes what the school proposes or refuses to do. The “Notice of Action” is given to
you before the proposed services are to begin or when the district refuses to implement
a request you make. The “Notice of Action” includes the following:

e a description of the action the school proposes or refuses,

e the reasons for the proposal or refusal,

e a description of the evaluations, assessments, records, or reports used to make
the decision,

e a description of other options considered,

e a description of other factors affecting the proposal or refusal, and

e resources to help families understand IDEA.

The “Notice of Action” will give you more detailed information about what is and is not
included in the IEP.

After an initial IEP is developed, services cannot begin until you provide written consent.
Your consent for special education services is noted by your signature on the “Notice

of Action.” Also, if you wish for services to begin immediately for your child, you must
mark the statement, “Parent agreed to immediate implementation of the action being
proposed.” If this is not marked, the proposed IEP will not be implemented for

seven days.

AUGUST 2017

Notice of Action
Notice of Action must be given before our district takes certain actions.

Mame: | 1D#: [ Age: ‘
Grade: ‘ . School/Site: [ ‘

[ Method of
Parent/Guardian: I | Date Provided: | Provi:m: [] Inperson

[ ] By mail
[] E-mail Page 52




The following is to describe the action(s) ] proposed or [ | Refused by our district

Box A: Consent is REQUIRED for these actions to be carried out:

[ ] Initial evaluation
[ ] Initial placement
7] Reevaluation (with assessment):
[7] Comprehensive Evaluation
| ] Specialized Evaluation
[ ] Other (specify): | |

|| Temporary placement
[ ] Other (specify): I |

Box B: Consent is NOT REQUIRED for these actions to be carried
out:

|1 Ineligibility for services

| | Change in eligibility

[] Change of placement

|1 Provision of FAPE

[ ] Graduation with regular diploma

| | Dismissal from Special Education Services
[ ] Disciplinary Remowval

[ ] Other (specify):

Consent Granted for Action to Take Effect Immediately

Parent agreed to immediate implementation of the action
being proposed

Explanation of Action: (The reason(s) for the proposal or refusal):

I

the action):

Basis for the Action: (A listing or attached description of each evaluation procedure, assessment, record or report used as a basis for

|

Options Considered and Reasons Rejected: (option(s) considered by the IEP team and reason(s) for rejection)

|

Other Factors Relevant to the Action:

Procedural Safeguards
Parents of a child with a disability, or the child with a disability, have protections under the procedural safeguards of Part B of the
Individuals with Disabilities Education Act (IDEA). A copy of “Your Rights under the IDEA" may be accessed at:

hitps://arksped.k]2.ar.us/rules_regs_08/RevisionstoRulesandRequlationJuly2010/YOUR%%20R|IGHTS%20UNDERY%20THE%20IDEA pdf

20-9%205panish.pdf (Spanish version)

https//arksped k1 2.ar.us/rules_regs_08/RevisionstoRulesandRequlationJuly2010/5panish/Your%20Rights%20Under%20the%201DEA%

If you need assistance in understanding the provisions of the procedural safeguards, you may contact

Phone Number/Email: ‘ ‘

Phone Number/Email: ‘ ‘

procedural safeguards of Part 8 of the IDEA.

For additional assistance, you may contact the ADE Special Education Unit at (501) 682-4221.

When parents revoke consent for services for their child, the child and his/her parents no longer have the protections provided under the

Name/Title:

!_f':.rql._l_.l'_lm_n_e_qr_'n._r que.ﬂiom_‘ or conce rm.regard_in_g__this gctim‘l, ple.a se contact:

Phone Number/Email: [
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Accessing Insurance

Term used in this section

IEP is the acronym for Individualized Education Program. It is the written plan that
guides your child’s special education services.

School districts are permitted to access private insurance and Medicaid if you provide
written consent for this access. Granting or denying your consent does not affect the IEP
services your child receives. If you grant this consent, the district will then seek
reimbursement from Medicaid or your private insurance for specific IEP services given at
school. You may revoke consent to access insurance at any time. Regardless of insurance
reimbursement, your child will get all IEP services at no cost to you.

ADE SPED
REQUIRED FORMS
AUGUST 2017

Parental Consent to Access Public Insurance and to
Release Personally Identifiable Information

Mame: | | ID#: | Date of Birth: |

Age: | Grade: | | Local Education Agency:

Primary Care Physician's Name (Optional): | |

Medicaid Number:

With parental consent, the school district can seek federal Medicaid reimbursement for the cost of the health services the school district
provides to children who are eligible for Medicaid, and who receive those services that are identified in their individualized education
program (IEP). In order to seek the federal Medicaid funds for reimbursement, the school district must disclose information from your
child’s education records to Medicaid and Medicaid billing agencies.

Under the Family Educational Rights and Privacy Act (FERPA), parental consent is required in order to release student personally
identifiable information to agendies not identified in the Act. This consent grants the school district the ability to release student
information for the purpose of billing Medicaid.

By signing below, you are indicating the following:

=l understand and agree that | am giving the school district permission to access my or my child's public benefits or
insurance.

=l understand that my child's education records and information about the services my child receives through an IEP may
be released to the Department of Human Services, Division of Medical Services, Arkansas Medicaid, and the school
district’s Medicaid billing agent for the purpose of billing Medicaid.

=l understand that this may include sharing information with DHS, contracted billing agents, and/or a physician to obtain
necessary documentation to receive reimbursement for services provided through an IEP.

=l understand that information to be released may include: student's name, date of birth, social security number, Medicaid
1D, disability, IEP and ewvaluations, type of service(s), times and dates services were delivered, and progress notes.

=l understand that this consent will remain in effect at all times the district is responsible for providing IEP services to my
child, unless revoked by me.

=l understand that | may revoke consent at any time by notifying the school district in writing.

#| understand that revoking my consent does not change the schoel district's responsibility to provide all required IEP
services to my child at no cost to me.

sBefore giving my consent below, | was provided with a written notice further explaining my rights and protections under
Part B of the Individuals with Disabilities Education Act (IDEA) regarding consent and the purpose of this form.

Parent or Guardian Signature: Date:

Is your child covered by private insurance?  Yes Mo
(If yes, please complete Third Party Liability Section)
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IEP REVIEW AND REVISIONS

Terms used in this section, in order of first use

Service providers are individuals the district hires to provide specific services for
students.

IEP is the acronym for Individualized Education Program. It is the written plan that
guides your child’s special education services.

Appropriate is suitable or fitting. IDEA specifies the procedures for determining
the appropriate education for an individual child. Evaluations are done to identify
your child’s needs. From those needs, the IEP team will determine the

appropriate educational services so your child can make meaningful educational
progress.

Parent means a child’s parent or a person acting in that role. The parent may
be the biological or adoptive parent, a foster parent, a legal guardian, a person
acting in the place of the parent such as a grandparent, a surrogate parent, or
the child who is 18 or older.

General education curriculum or grade-level curriculum refers to the
curriculum that the school uses to teach all children in the school district,
including children who have disabilities. The curriculum includes lessons,
materials, and activities routinely used by the general population of children in
the school and is aligned with state grade-level academic standards. The U.S.
Department of Education defines general education curriculum as curriculum that
is based on a State’s academic content standards for the grade in which a child is
enrolled and includes instruction and supports that will prepare the child for
success in college and careers.

Evaluation refers to the data gathering process in which procedures are used
selectively with an individual child to determine special education eligibility or
programming. It does not include basic tests administered or procedures used
with all children in a school, grade, or class.

Although all teachers and service providers must be aware of their role in providing the
services outlined in your child’s IEP and must provide the specific services they are
responsible for to your child, there is no promise that your child will make progress at a
planned rate. If you think your child is not making appropriate progress, you may
request a meeting to discuss revisions to your child’s IEP. Furthermore, you can ask for an
IEP meeting anytime you have a concern related to your child, even if this means multiple
IEP meetings during a school year. Also, whenever there is a need to resolve non-IEP
concerns, a parent can request a parent-teacher conference.

A new IEP must be written at least every year. Also, an IEP must be revised or amended
whenever significant changes in a child’s program or placement are needed. Reasons may
include, but are not limited to the following:
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e accomplishment of one or more IEP goals,

e not enough progress on one or more goals or in the general education
curriculum,

e availability of new evaluation information,

e new information from families to share with the IEP team,

e the need for a change in the child’s placement for special education services,

e a change in the amount of time special education services are needed, and

e a team determination of a need for certain intervention procedures.

Anytime an IEP is revised or amended, parents can ask for a copy of the new IEP.

Re-evaluation

Terms used in this section, in order of first use

Re-evaluation refers to the review of a child’s special education and eligibility
needs. Every three years after a child is determined to be eligible for special
education services, the IEP team must consider evaluation needs. At that time
the team must decide what, if any, testing is needed for the committee to
determine if the child continues to be eligible for special education services.
The team also decides if information is needed to address the child’s present
levels of performance and/or any changes to the child’s special education and
related services are needed for the child to meet their goals. Although required
every three years, a re-evaluation can be requested by the parent or a teacher.

Evaluation refers to the data gathering process in which procedures are used
selectively with an individual child to determine special education eligibility or
programming. It does not include basic tests administered or procedures used
with all children in a school, grade, or class.

Related services are any specially designed services that enable a child to
benefit from special education instruction. Some examples include psychological
services, assistive technology, interpretive services, occupational therapy,
physical therapy, audiology, and mobility training.

Modifications change the learning expectations for the child. Children who receive
modifications are not expected to learn the same material as their classmates.
Examples include an alternate vocabulary test or focusing only on pre-selected
main points.

IEP is the acronym for Individualized Education Program. It is the written plan that
guides your child’s special education services.

Once your child is eligible for special education services, the need for re-evaluation must
be reviewed every three years, or more often if needed. During the re-evaluation process,
which can be done in a meeting, the team will review your child’s progress and your
concerns, and determine if further evaluation is needed. The purpose of this review is to
decide what, if any, additional data are needed to determine:
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if your child continues to have a disability,

if your child continues to need special education

and related services,

the present levels of academic achievement and

related developmental needs, and
if additions or modifications to the special
education and related services are needed.

v

Decisions made during this process are written on the
form titled “Existing Data Review."” If the team
determines additional testing is needed, you will be
asked to sign consent for the evaluation on the “Notice
of Action.” If the team decides not to evaluate your
child you do not sign consent for evaluation, and your

child will not be evaluated.

Existing Data Review/Notice of Decision

UL T SUTY

Name:

| Dk |

Date of Birth;

Current Eligibility Category:

[ Autism

[ ] Emotlonal Disturbance

[ Deaf-Blindness

[ ] Hearing Impalrment

[ ] Intellectual Disabilivy

[ Multiple Disabilities

[ ] Mon categorical (Ages 3-5 only)
[ ] Orthopedic Impairment

[T Other Health Impaimment

[] Specific Learning Disabil ity

[ Speech or Language Impairment
[ ] Traurmatic Braim Injury

[ ] Visual Impairment

needed for initial or continuing eligibility.

I Data Reviewed (Check all that apply and attach documentation):

[The IEP Committee has reviewed the student data as outlined below and determined whether or not additional or updated data may be

| | Achievernent Data

[] Adaptive Behavior

[ ] Anecdotal Records

[ ] Assistive Technology Data

[ ] Attendance Records

[ ] Behavior Scales

[ ] Behavioral Intervention Flan

[ ] Classroom Based Assessments
[ ] Classroom Observation

| ] Current Eligibility Information
[] Curriculum Based Assessments
[ ] Discipline Records

[ ] Hearing/Vision Screening/Data
[] IEP Accommaodations

[ ] IEP Goals and Objectives

| ] Information Provided by Parents
Il 1 Local or State Assessments

[ ] Medical Records

[] Oceupational Therapy Data

[ ] Orientation and Mebility Data

[] Physical Therapy Data

[ ] Portfolio/Current Work Samples

[] Previous Psychological Evaluation

O Previous Services Received
(Special Education, 504, ESOL, etc.)

[] Progress and Grade Reports

[] Self-Help Skills

[] Social History Update

[T] Speech-Language Data

[ ] Teacher/5taff Observations

[ ] Transition Plan

[] Other Data (Specify):
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n. Declslons: Is additlonal data needed to determine:

Present levels of performance and educational needs of the student (e.g., transition and postsecondary " Yes
planning)? (" No
Whether the child is a child with a disability or, in case of a reevaluation, whether the child continues to have " Yes
such a disability? (" No
Whether the child needs special education and related services or, in case of a reevaluation, continues to need " Yes
special education and related services? " No
Whether any additions or changes to the special education and related services are needed to meet IEP goals " Yes
and participate, as appropriate, in the general curriculum? (T No

A, If additional data is needed, the IEP team recommends the following:

| ] Evaluation/reevaluation in order to determine eligibility or continued eligibility,
[7] Reevaluation to consider new/additional eligibility.
[7] Reevaluation to gather information to aid instructional planning,

B. If additional data is not needed, the team has determined the following (check one):

[7] Child meets IDEA eligibility or, in the case of a reevaluation, continues to meet IDEA eligibility.
[ ] Child does not meet IDEA eligibility or, in the case of a reevaluation, does not continue to meet IDEA eligibility.

Parent was notified of the decision and their right to request additional assessment.  ~Yes (" No

Excusal(s):  Yes C No

If yes, Name(s) of Team Member(s) Excused: |

Parent Agreement to Excusal:  yas " No Initials

Is excused member's area of curriculum being discussed?
 Yes, written input was provided
(" No

EDR Committes List

Parent(s)

—_—
e

| Special Education Teacher

| General Education Teacher

Local Education Agency Representative

Evaluation Results

| I Individual to Interpret Instructional Implications of

| Jome |

The above listed individuals meeting the requirements of an lEP team made the above determination on:

[] Ina confarence [ Through consultation with required committes members

If the team decides no additional testing is needed, but you believe testing is needed,

you may request the testing and the district must conduct the assessment.
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Independent Educational Evaluation

If you disagree with initial or re-evaluation results, you have the right to request an
independent educational evaluation. This evaluation is done by a private provider agreed
upon by you and the district. The district will pay for this evaluation. After the evaluation
is complete, the IEP team will meet and review the results and the effect of the results on
your child’s educational needs. The results must be considered by the IEP team. The team
decides if the results are an accurate reflection of your child’s needs.

(Procedural Safeguards)

Terms used in this section, in order of first use

IEP is the acronym for Individualized Education Program. It is the written plan

et that guides your child’s special education services.

IDEA is the acronym for the Individuals with Disabilities Education Act. This is
the federal law that guarantees the rights of children with disabilities to free
appropriate public education programs.

ACRONYM

Parent means a child’s parent or a person acting in that role. The parent may
be the biological or adoptive parent, a foster parent, a legal guardian, a person
acting in the place of the parent such as a grandparent, a surrogate parent, or
the child who is 18 or older.
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Appropriate is suitable or fitting. IDEA specifies the procedures for determining
the appropriate education for an individual child. Evaluations are done to identify
your child’s needs. From those needs, the IEP team will determine the
appropriate educational services so your child can make meaningful educational
progress.

Occasionally, you may not agree with the IEP that was developed or have concerns that
the IEP is not being implemented correctly. The procedural safeguards document entitled
Your Rights Under the IDEA outlines parent rights and steps that can be taken to make
sure an appropriate education is in place for your child.

When you have concerns regarding your child’s IEP, first talk to your child’s teacher or
principal. While this is not a requirement before other steps, talking with campus staff
may resolve your concerns. If you would like another step after talking to the campus,
you can contact the special education supervisor in your district (See district special
education directors and early childhood coordinators for names and contact information.)
The supervisor may be able to resolve the concern.

!

I

Va

-
8 3

=
bbbl |

Regardless of the level of communication you have had with the district you can always:

request a facilitated IEP meeting,
request a mediation,

file a state complaint, or

4. file a due process hearing.

W=

See the following comparison of the four options:
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https://arksped.k12.ar.us/rules_regs_08/RevisionstoRulesandRegulationJuly2010/YOUR%20RIGHTS%20UNDER%20THE%20IDEA.pdf
https://docs.google.com/spreadsheets/d/17RyO_ONoPj7yvp4lIHCzCsPiP463CTJzpkcOWrSai0k/edit#gid=0
https://docs.google.com/spreadsheets/d/17RyO_ONoPj7yvp4lIHCzCsPiP463CTJzpkcOWrSai0k/edit#gid=0
https://docs.google.com/spreadsheets/d/1O97kDRsQQ-YM37D9JcqWECUbB6Q8c9PnWNg7j5Gszt4/edit#gid=1086563166
http://www.arkansased.gov/divisions/learning-services/special-education/dispute-resolution/mediationiep-facilitation
https://ualr.edu/law/clinical-programs/mediation/arkansas-special-education-mediation-project/
http://www.arkansased.gov/divisions/learning-services/special-education/dispute-resolution/state-complaints
http://www.arkansased.gov/divisions/learning-services/special-education/dispute-resolution/due-process-hearings

HOW DO THEY COMPARE?

Facilitated Mediation State Due Process
IEP Complaint Hearing
An IEP
meeting,
facilitated by . A written
an impartial A EE i) complaint
facilitator from s ::?f(i)clzvizsaue submitted to
the Arkansas P led by a ! the Arkansas A formalized
- Spem?l mediator from Departmt_ent of process when
What is it? Education the Arkansas Education the requestor
Mediation Special which says that | says IDEA has
Project, so a EdLI:cation a specific part been violated
inl:I?Ci-dbLIlglsign M::I;?:Lc;n po:;:tli):lfylf\ot
help all parties J being followed
reach
agreement
Who can Any
Parent or Parent or . .
request the . - organization or Parent
process? public agency public agency individual
Who makes Mutually Mutually LGl
. Department of Impartial
the final between between Ed - heari i
decision? parties parties u_ca_tlon earing officer
: officials
W?:;elfatlhe 14 days 14 days 60 calendar 75 calendar
. . or fewer or fewer days days or more
timeline?
What is the Possible
cost to the None None None
! legal fees
family?
Can only Can only
address address
concerns allegations
Lol Bt Al el Al Gl within the last | within the last
the current IEP current IEP one vear prior | two vears brior
limitations? concerns concerns one vear p two years p

to the date the
complaint was
filed

to the date the
hearing was
requested
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What Does Special Education Look Like?

Terms used in this section, in order of first use

Inclusion is the philosophy of a school supporting the individual needs of all
students. Under IDEA, districts are mandated to educate each child, to the
maximum extent appropriate, in the school and classroom the child would attend if
not disabled.

IEP is the acronym for Individualized Education Program. It is the written plan that
guides your child’s special education services.
Indirect services refer to services provided by the general education classroom

teacher in consultation with qualified special education personnel. Indirect services
are not provided directly to children by the special educator.

Accommodation refers to a change to teaching or testing that removes barriers
and provides equal access to learning. The learning expectation is to stay the same.
Accommodations do not change what the child is learning. They change how a child
is learning. The end result of the work is equal to that of children without
accommodations. Examples include extended time for project completion, various
types of assistive technology, and seating away from distractions.

Modifications change the learning expectations for the child. Children who receive
modifications are not expected to learn the same material as their classmates.
Examples include an alternate vocabulary test or focusing only on pre-selected
main points.

Resource services refer to direct instruction provided by a special education
teacher to children with disabilities. This instruction may occur outside of the
general education classroom.

Self-contained classroom refers to a class where direct instruction is
provided by a special education teacher to children with disabilities the majority
of the school day. This instruction occurs in a different location from non-
disabled peers and provides focused, individualized instruction. Self-contained
services may address functional life skills and/or behavior in addition to
academic skills.

Direct instruction refers to special education services provided to a child by a
licensed special education teacher or a related services professional.

Related services are any specially designed services that enable a child to
benefit from special education instruction. Some examples include psychological
services, assistive technology, interpretive services, occupational therapy,
physical therapy, audiology, and mobility training.

The basis of all special education is inclusion in general education to the maximum
extent appropriate. The amount of time a child spends in the general education classroom
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is decided by the IEP team and changes depending on the support needed for each child
to benefit from instruction in the general education classroom. Therefore, special
education services differ greatly from one child to another and may change for your child
over time.

Children who receive special education services in Arkansas could be seen:

e fully participating in the general education classroom with non-disabled peers and
receiving indirect services (e.g., minimum supports such as accommodations
and/or modifications),

e attending classes in the general education setting with the support of two co-
teachers, one general education teacher and one special education teacher,

e attending a classroom with non-disabled peers lead by a teacher who is trained and
certified to teach both general education and special education,

e attending some classes in the general education setting and attending smaller
classes outside the general education setting where they receive resource
services and a greater level of support to achieve IEP goals,

e attending all core academic classes, English, math, science, social studies, in a
special education resource room, but attending other classes such as music, art,
physical education or electives in general education classrooms with non-disabled
peers,

e receiving services in a self-contained special education classroom, usually a
different location from non-disabled peers, where direct instruction is given by a
special education teacher and often addresses life skills or behavior needs, or

e receiving related services during the school day such as speech-language
therapy, occupational therapy, physical therapy, or mental health services.

The descriptions of special education settings provided are not intended to include all
methods for the delivery of special education services. The IEP team will develop a
program to meet the specific educational needs of your child.
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GLOSSARY
An alphabetical Listing of Terms Used in the Guide

Academic standards describe what children must know and be able to do in
each academic content area. Arkansas academic standards are defined in the
Arkansas Curriculum Frameworks. The rigorous academic content standards and
the student learning expectations in the Arkansas Curriculum Frameworks
provide the focus for instruction for each local school district without rigidly
prescribing every element of the local curriculum.

Accommodation refers to a change to teaching or testing that removes
barriers and provides equal access to learning. The learning expectation is to
stay the same. Accommodations do not change what the child is learning. They
change how a child is learning. The end result of the work is equal to that of
children without accommodations. Examples include extended time for project
completion, various types of assistive technology, and seating away from
distractions.

Age of majority is the age when a young person is considered to be an adult.
In Arkansas, the age of majority is 18.

Alternate assessments are assessments for children with the most significant
cognitive disabilities. If the child’s IEP team determines it is appropriate, the
child may take an alternate assessment.

Appropriate is suitable or fitting. IDEA specifies the procedures for determining
the appropriate education for an individual child. Evaluations are done to identify
your child’s needs. From those needs, the IEP team will determine the
appropriate educational services so your child can make meaningful educational
progress.

Assistive technology refers to any item, piece of equipment, or product

system that is used to increase, maintain, or improve the functional capabilities
of a child with a disability. The devices include those purchased commercially or
those that are modified or customized but exclude surgically implanted devices.

Direct instruction refers to special education services provided to a child by a
licensed special education teacher or a related services professional.

Early childhood special education (ECSE) refers to special education
services for children ages 3-5 who are not, and have never been, enrolled in
kindergarten.

Educational interpreters facilitate communication by interpreting spoken
language into a visual format, and vice versa, for persons who are deaf or have
a hearing impairment.
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Evaluation refers to the data gathering process in which procedures are used
selectively with an individual child to determine special education eligibility or
programming. It does not include basic tests administered or procedures used with
all children in a school, grade, or class.

Extended school year services (ESY) provide for an extension of the IEP
from the regular school year in order to allow the child to maintain the
progress achieved during the regular school year. It is hot summer school.

Free Appropriate Public Education (FAPE) is the right, guaranteed under IDEA, for
each child with a disability who needs special education and related services to have an
individualized education program (IEP) at public expense.

General education curriculum or grade-level curriculum refers to the curriculum
that the school uses to teach all children in the school district, including children who
have disabilities. The curriculum includes lessons, materials, and activities routinely
used by the general population of children in the school and is aligned with state
grade-level academic standards. The U.S. Department of Education defines general
education curriculum as curriculum that is based on a State’s academic content
standards for the grade in which a child is enrolled and includes instruction and
supports that will prepare the child for success in college and careers.

Inclusion is the philosophy of a school supporting the individual needs of all
students. Under IDEA, districts are mandated to educate each child, to the
maximum extent appropriate, in the school and classroom the child would
attend if not disabled.

Indirect services refer to services provided by the general education classroom
teacher in consultation with qualified special education personnel. Indirect services are
not provided directly to children by the special educator.

IEP is the acronym for Individualized Education Program. It is the written plan
that guides your child’s special education services.

IDEA is the acronym for the Individuals with Disabilities Education Act. This is
the federal law that guarantees the rights of children with disabilities to free
appropriate public education programs.

Least Restrictive Environment (LRE) is the requirement that children with
disabilities be educated with peers who do not have disabilities to the maximum
extent appropriate for the child.

Modifications change the learning expectations for the child. Children who receive
modifications are not expected to learn the same material as their classmates.
Examples include an alternate vocabulary test or focusing only on pre-selected
main points.

Paraprofessionals are staff members other than teachers who work directly
with students with disabilities under the direct supervision of a teacher or other
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licensed professional and who have received appropriate training pertaining to
the tasks and activities they are asked to perform. Paraprofessionals must meet
state-established qualification standards. IEP teams must weigh the benefit,
such as a child’s personal care and/or safety needs, of a paraprofessional for a
single student with the potential that a paraprofessional may inadvertently
create dependence rather than independence, limit social interactions with
peers, and create a more restrictive setting for the child.

Parent means a child’s parent or a person acting in that role. The parent may
be the biological or adoptive parent, a foster parent, a legal guardian, a person
acting in the place of the parent such as a grandparent, a surrogate parent, or
the child who is 18 or older.

Present Level of Academic Achievement and Functional Performance
(PLAAFP) describes what your child can do at the time the IEP is developed
and the effect of the disability on progress in the general education curriculum.

Re-evaluation refers to the review of a child’s special education needs. Every
three years after a child is determined to be eligible for special education
services, the IEP team must consider evaluation needs. At that time the team
must decide what, if any, testing is needed for the committee to determine if the
child continues to be eligible for special education services. The team also
decides if information is needed to address the child’s present levels of
performance and/or any changes to the child’s special education and related
services are needed for the child to meet their goals. Although required every
three years, a re-evaluation can be requested by the parent or a teacher.

Related services are any specially designed services that enable a child to
benefit from special education instruction. Some examples include psychological
services, assistive technology, interpretive services, occupational therapy,
physical therapy, audiology, and mobility training.

Resource services refer to direct instruction provided by a special education
teacher to children with disabilities. This instruction usually occurs in different
locations from non-disabled peers.

Self-contained classroom refers to a class where direct instruction is provided
by a special education teacher to children with disabilities. This instruction
usually occurs in a different location from non-disabled peers and provides
focused, individualized instruction. Self-contained services may address
functional life skills and/or behavior in addition to academic skills.

Service providers are individuals the district hires to provide specific services for
students.

Specially designed instruction is instruction that meets the needs of a child
with a disability who is eligible for special education services. The content,
methodology, and/or the delivery of instruction is adapted, as appropriate, to
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address the child’s unique needs which result from the disability. Specially
designed instruction ensures students with disabilities can access the general
curriculum and meet educational standards that apply to all children.

Supplementary aids and services are any aids, services, and other supports that
are provided in regular education classes or other education-related settings,
including extracurricular and non-academic settings, to enable children with
disabilities to be educated with children who do not have disabilities as much as
possible. Examples include paraprofessional services, large print textbooks, sign
language interpreters, and extra time to complete a project.

Transition is planning the change from high school to your child’s future. The IEP
team begins transition planning before your child is 16 and can begin at a younger
age.
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WEB RESOURCES

Arkansas Department of Education

Home page
Family and community engagement

Special education
Special education parent page

Arkansas Parent Training Centers

The Center for Exceptional Families
Family Support Program & Northwest Arkansas Community Parent Resource
Center

Arkansas Transition Services

The Center for Appropriate Dispute Resolution in Special Education

Center for Parent Information & Resources

Home page
Getting Ready for When Your Teen Reaches the Age of Majority: A Parent’s Guide

Office of Civil Rights Guidance to Schools on the Bullying of Students with
Disabilities

Early Childhood Technical Assistance Center

Home page
For Families

Easterseals Outreach Program & Technology Services

Increasing Capabilities Access Network (iCAN) and Tools for Life

Understood.org

University of Arkansas Project Connect Autism Resource Guide

U.S. Department of Education Office of Special Education and Rehabilitative
Services

DEPARTMENT
OF EDUCATION

) LEADERSHIP
SUPPORT Y
SERVICE
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http://www.arkansased.gov/
http://www.arkansased.gov/im-looking-for/parents
http://www.arkansased.gov/divisions/learning-services/special-education
http://www.arkansased.gov/divisions/learning-services/special-education/parents
http://www.thecenterforexceptionalfamilies.org/
http://www.thecenterforexceptionalfamilies.org/
http://www.nwacprc.org/
http://www.nwacprc.org/
http://arkansastransition.com/index.php/component/content/article?id=59
https://www.cadreworks.org/
https://www.parentcenterhub.org/
https://www.parentcenterhub.org/age-of-majority-parentguide/
https://www.parentcenterhub.org/ocr-guidance-bullying/
https://www.parentcenterhub.org/ocr-guidance-bullying/
http://ectacenter.org/
http://ectacenter.org/families.asp
https://eastersealsopts.org/?doing_wp_cron=1551219222.9885430335998535156250
https://ar-ican.org/
https://www.understood.org/en
http://www.adcpti.org/Assets/projectconnect_resourceguide_smallsize.pdf
https://www2.ed.gov/about/offices/list/osers/osep/index.html
https://www2.ed.gov/about/offices/list/osers/osep/index.html
http://www.arkansased.gov/
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